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Forewords

Ethical Guidelines for Supervision in Psychologga€hing, Research, Practice, and
Administration,adopted by the Canadian Psychological Associatiorn Bebruary
2009, is an invaluable contribution to the literaton supervision. It offers
professional psychologists in diverse areas oftm@a comprehensive array of
guidelines to facilitate ethical conduct in theysion of supervision.

TheEthical Guidelinesauthors, Drs. Jean Pettifor, Michelle McCarron,dsre
Schoepp, Cannie Stark, and Don Stewart, deservRiglest commendation for this
timely, cogent document. Some of us would havppd there, content with the
Ethical Guidelinesas a stand-alone document. But not these autfidrey
subsequently develop&ksource Guide for Psychologists: Ethical Supervisn
Teaching, Research, Practice, and Administratibam honoured to introduce this
document.

Several overarching themes about the nature ofrgispmn inform theEthical
Guidelinesand theResource GuideSupervision is a distinct area of psychology
practice and is constituted by specific knowledgmadins, skills, and competencies.
Like any area of psychological endeavour, we caasstime that competent
supervision flows inevitably and naturally from &nskills as a competent
practitioner, researcher, teacher, or administraRather, supervision competence is
the result of the confluence of numerous factosexperiences — didactic
instruction and critical analysis of the scholahd empirical literature, an
examination of personal values, and supervisedretpees in the provision of
supervision. Moreover, like all areas of psychgldgis imperative for us to be
informed and guided by the highest ethical prirespl TheResource Guideffers a
practical and comprehensive document that is ertlinapplicable to supervision.

TheResource Guidhas several unique features. Rather than restyidself to
clinical or counselling psychology, tiiesource Guides applicable to a much
broader sphere of current psychological practice@esents vignettes to which the
reader is invited to respond. How many of us Heaek this broader exposure to
ethical issues regarding the supervision of teap;hiesearch, or administration?

The vignettes reflect the everyday complexity diiel dilemmas in supervision.
Often there are no easy or simplistic answerstedusof taking the easy way and
spoon-feeding readers with the “right” answer, Resource Guidposes key
guestions to be considered and describes a setps for ethical decision-making.
Some consumers may contend that all they needesiaset of rigid guidelines that
quickly resolve any ethical dilemmas. They areguided. The application of
ethical principles is a complicated process thequently taxes our intellectual,
moral, and personal resources. Guidelines carsaeduced to a cookbook
approach that does an injustice to the richnessanmplexity of such questions. The
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Resource Guideffers us a pathway, albeit complicated and rephdth many
detours, rather than a quick exit that leads ustlaageople we serve to a dead end.

Kudos to authors Pettifor, McCarron, Schoepp, Stankl Stewart. They have served
us and our profession well,

John W. Pearce, Ph.D., R.Psych.
Child Abuse Service

Alberta Children’s Hospital
Calgary, Alberta

It is my pleasure to introdudeesource Guide for Psychologists: Ethical Supeisi
in Teaching, Research, Practice, and AdministratimpnJean L. Pettifor, Michelle C.
E. McCarron, Greg Schoepp, Cannie Stark, and Dewa&t. ThisResource Guide
carries forward the groundbreaking workithical Guidelines for Supervision in
Psychology: Teaching, Research, Practice, and Adin@tion -- the landmark,
comprehensive, and essential work adopted by tnadian Psychological
Association in 2009. The publication Bfhical Guidelineslemonstrated Canadian
leadership in this critical field. THeesource Guidancreases accessibility of the
Ethical Guidelinedor training and education and contributes todbiecept of ethics
as a living and relevant document. The authorsaabe lauded for their
comprehensive and eminently useful contribution.

A major limitation of many ethical standards isfidifllty in their day-to-day
application. For two reasons, this is even trdeatbical guidelines relating to
supervision. First, there has been a historicglen in thinking of supervision as a
distinct professional activity. Second, ethicalngtards have an often-confusing and
conflicting simultaneous impact on multiple partieslient(s), supervisee/therapist,
supervisor, and organization.

Ethical education has been critiqued as occurriimgarily through informal means
or by osmosis (Handelsman, 1986). Such informpbswre is inadequate for
training students to identify ethical dilemmas imoy and difficult to extrapolate to
real situations, most specially to supervision €Rder & Shafranske, 2004; Keith-
Spiegel & Koocher, 2008). ThResource Guidwill be an essential resource in
systematic and comprehensive ethical training basdtieEthical Guidelines It is
certain to become an essential tool of ethics éducand discourse in Canada and
internationally.

What distinguishes this work is that each of ignéttes represents the complexity
and the sheer practicality of supervision. It bieaspirational principles that lend
themselves to reflection with the necessity of irdrage concrete decision making. It
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presents these issues within the frame of moraliiyy attention to regulation of
professional behaviour (Pettifor, 2004). It willmmize violations by making the
process of reasoning on ethical issues accessifhsparent, and clearly articulated.
The familiarity of the vignettes is misleading,they serve as portals to the most
complex discussions of the multiple factors of su#n ethics. Abbreviated steps
for ethical decision making and elaborated examioleteaching, research, practice,
and administration provide a framework which comroates complexity in ethical
thinking in local and diverse settings across thitilmde of psychologists’ roles.

I am honoured as an American psychologist to white foreword. As someone who
has been supervising for over 30 years, and whigsvextensively in the field of
supervision, | am very excited by the leadershiplated by this wonderful
Resource GuideWe are fortunate that these authors have urggrtsuch a worthy
task which resulted in an exemplary and excelleodlyct.

Carol Falender, Ph.D.
Clinical Professor
University of California at Los Angeles

Falender, C. A., & Shafranske, E. P. (20@)nical supervision: A competency-
based approachWashington, DC: American Psychological Association

Handelsman, M. M. (1986). Problems with ethicsnireg by “osmosis.’Professional
Psychology: Research and Practidg, 371-372.

Koocher, G. P., & Keith-Spiegel, P. (2008thics in psychology: Professional
standards and cases{2d.).New York, NY: Oxford University Press.

Pettifor, J. L. (2004). Professional ethics acrastsonal boundarie€uropean
Psychologist, 9264-272.
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[. Introduction

Increasingly, psychologists are recognizing thaesuision is a specialized area of
psychological activity that has its own foundatadrknowledge, skills, and attitudes,
which are enhanced by education and training. h&gliscipline of psychology
develops its standards and regulations for competactice in supervision, and
establishes curricula for the education and trgimhstudents, there is also a need to
develop ethical guidelines to assist both supeegisaxd supervisors in maintaining
healthy working relationships. To help meet theed, the CPA adoptdgthical
Guidelines for Supervision in Psychology: TeachRgsearch, Practice and
Administrationon 7 February 200&ee Appendix).

Ethical Guidelines for Supervision in Psycholgggvides an application of the
ethical principles of th€anadian Code of Ethics for Psychologiétamely, Respect
for the Dignity of Persons, Responsible Caringedmity in Relationships, and
Responsibility to Society; CPA, 2000) to the spkgiarea of supervision. The intent
of thisResource Guidtor Psychologistss to support psychologists in applying the
Ethical Guidelinesn real-life situations. ThResource Guidecludes an
introduction, demonstrates an ethical decision-mgiknodel, and presents realistic
examples of dilemmas that psychologists may eneoumtheir professional lives in
such areas as teaching, research, practice, andiattation.

Ethical Guidelines for Supervision in Psycholdwgs several unique features of value
in advancing the discipline of psychology:

1. Each guideline is linked to one of the four ethjgahciples of theCanadian
Code of Ethics for Psychologistlus highlighting the overarching
philosophical and moral framework of tG®de

2. The guidelines apply to all aspects of psycholdgctvities; that is, they are
not limited to any one specialty such as clinicaighology.

3. Supervisees and supervisors share ethical respldrestand obligations,
although supervisors, by reason of their positminsower and knowledge,
must accept greater responsibility for maintairfungctional and appropriate
working relationships.

4. The guidelines are not enforceable practice staisdaut rather they
encourage reflection and ethical decision makirag éine especially useful in
situations where the most ethical course of agsamclear.



II. Demonstrations of Ethical Decision Making

The practice of using realistic vignettes of ethdilemmas in the teaching and
learning of ethical principles, values, standasashg] decision making is widespread
among professional disciplines. The vignettesgaresd in thilResource Guidbave
been adapted from real or plausible examples delleaver several decades from a
variety of sources and a variety of locations (eegamples of “ethically troubling”
events submitted by psychologists, @@mpanion Manual to the Canadian Code of
Ethics for PsychologistSinclair & Pettifor, 2001], public records, putditions,
workshops, and conferences). The vignettes ilitstthe types of ethical dilemmas
that supervisors and supervisees may encounteritife. The intention in using
these examples is to support individuals in makigrmed decisions when faced
with similar situations, to prevent ethically questble behaviour, and thereby
enhance the quality of psychology’s contributiomsaciety in teaching, research,
practice, and administration. All of the vignettes/e been modified significantly so
that any resemblance to a real person is coin@atlenunintended. The situations
portrayed are not unique to any one location amdocaur anywhere. The
educational process is enhanced by using the temet reflect on both the
complexity and the practicality of supervisionyvesl as on the aspirational
principles and the need for timely action.

Vignettes can be presented in different ways. Ssimely provide an example of
actions that are clearly ethical or unethical, eemed right or wrong. For these, the
educational exercise is to discuss why they at@ ngwrong or how the situation
might have been avoided or resolved earlier. Sproeide descriptions of situations
that may occur infrequently but for which referemna¢heCanadian Code of Ethics
for Psychologistsnay provide immediate answers. Some vignettesbegyesented
in segments; for example, after discussing an gpjai@ response to a dilemma, the
instructor adds more information that further coicgikes the task. For some
complex situations, there may be a conflict betwetircal principles or between the
interests of different parties, resulting in coctflig loyalties and obligations.

Finding the best course of action can be assistedfbrencing th€odés four
overarching ethical principles (Respect for theriitigof Persons, Responsible
Caring, Integrity in Relationships, and Respongibib Society), and th€odes
suggested ethical decision-making model. Dilemmasipervision can be
complicated, especially those in which there ispbal for conflicting interests
between different parties. Many of the chosen eitgs involve conflicting interests,
and hence careful reflection is required.

Ethical decision making involves rational probleatvéng steps. Increasingly,
however, psychologists recognize that: (a) persbekéfs, values, and attitudes
cannot be totally excluded from the decision-makpnagcess; (b) psychologists work
within larger systems with their own regulationsyustures, and rules that must be
taken into consideration and that can add to thepdexity of decision making; and
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(c) in complex, difficult dilemmas, consultationttvicolleagues or advisory bodies
that can add knowledge and/or objectivity to theation is sometimes needed.
These three factors are considered within the @thliecision-making model of the
Canadian Code of Ethics for Psychologists.

An abbreviated set of steps for ethical decisiokintgg adapted from th€anadian
Code of Ethics for Psychologistsgn be found belowThis is followed by examples
of how a supervisor or supervisee might apply tepssin considering four sample
vignettes. The vignettes include one example feaich of the areas of Teaching,
Research, Practice, and Administration. They aogiged as examples only. Some
are worked out in more detail than others. lesognized that there may be more
than one ethical way of resolving a dilemma.

Ethical Decision-Making Steps:

1. Who are the individuals, groups, and organizatibas are potentially
affected by your decision? For whom do you héeegreatest
responsibility?

2. What is the nature of the dilemma, including coasition of the
interests, rights, and characteristics of the persmd organizations
involved?

3. How might personal biases, stresses, or self-isténé8uence your
choices?

4. Consider whether any external or systemic issues bantributed to the
problem and consider whether they can be addressedositive way.

5. Develop alternative courses of action and analgeeshort-term, ongoing,
and long-term risks and benefits of each coursetdn.

6. Based on relevant ethical principles, values, aaddards, choose and act
on what appears to be the best decision.

7. Evaluate the consequences of the course of aatidassume
responsibility for corrective action if it is neetle

Teaching Example

You agree to complete the teaching of a sociallpdpgy course designed by an
instructor who has become seriously ill and whonable to return during the
current academic year. The teaching responsibsgiinclude supervision of the
students’ involvement in an REB-approved researofept that fulfills part of

the course requirements. For this project, studentist use Friday evenings and
Saturday mornings to observe children engagingommmunity sports. Regular
class time is spent partly on theory and partlygooup supervision of the
project. Shortly after you begin teaching the sayrseveral students complain
that, although they were informed in the first wegklasses about the weekend
field observation, they did not realize how diffiawould be for them to
arrange the weekend hours or how disruptive it \@daé to their personal lives
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How do you respond to this complaint?

1.

The parties affected by my decision are the stsl¢imé university, and me.
The students' grade for the course is, in partedégnt on how well they
perform in conducting these field observationfiave a responsibility to
uphold the university's standards. In addition,intggrity and authority in
the classroom and the students’ course evaluatibmg performance will be
affected by this situation. | believe my greatesiponsibility in this situation
is to the students (Responsible Caring, IntegntRelationships,
Responsibility to Society).

One of the main issues in the dilemma relatesdastudents’ understanding
of the implications of the information providedtteem at the outset of the
course (Respect for the Dignity of Persons). Tésgmment, on the face of
it, seems to have great potential as a learningréxce (e.g., practice in
conducting and reporting on research and seeirsg,Hand, social
psychological principles in action), and therefren the students’ interest
(Responsible Caring). However, | am not convinited the previous
instructor provided the students with informatibattwas complete enough
for the students to make an informed decision aldnather to drop the
course (Respect for the Dignity of Persons, Intggni Relationships). Also,
the instructor may not have adequately consideogddifficult and possibly
unfair the assignment might be for some of theesttglwho are employed
outside the university on weekends or who havelfaatiligations at those
times (Respect for the Dignity of Persons).

A personal factor that might influence my respotusthe students’ complaint
is my feeling that | already had a full teachingdaand felt somewhat
pressured by the circumstances to take on thigiaddi course. It is possible
that this could lead me to inappropriately disntiesstudents’ concerns out
of hand, rather than taking the time to ensuretti@ethical issues are
properly considered. | need to be careful noetdHis happen.

| also should consider whether there were exteynalstemic issues that
contributed to the problem. For example, did thergresent pressure to
publish influence the decision of the previousnmstor to design the project
without necessarily thinking of the possible impawtthe students? What
about my department’s expectation that experietg&hing be incorporated
into all courses? Are the expectations of the R&darding such projects
unclear? How am | affected by the inaccessibditynore senior faculty to
go to for advice?

Alternative actions | may consider are (taking iat@ount potential risks and
benefits):

a) Find an alternative assignment that applies toyewer equally, and has as

4



much learning potential as the previous assignmieoivever, students
who have no difficulties with or objections to tweekend hours may feel
unfairly treated.

b) Find an alternative assignment for those who cabaavailable on
Friday evenings and Saturday mornings. This addeethe short-term
concerns but may not be seen as fair, or this apg@up may be seen as
favoured.

c) Consult with trusted colleagues who may have vatuabggestions.

d) Take the dilemma to the class for discussion. sthdents may develop
strategies that | had not thought of or considered.

6. Implement the course of action that appears théeariost ethical resolution
to the dilemma. Remember that more than one solutiay be ethical.

7. Evaluate the outcomes of my decision(s), and,d¢essary, take corrective
action.

Research Example

A graduate student whom you are supervising comgsu with a problem. The
student is conducting qualitative research on tkgegiences of women who have
been sexually involved with previous therapistsl has promised to maintain
anonymity regarding the information that the worpeovide. However,
consistent with ethical safeguards that you esstield for the research, that were
approved by the Research Ethics Board, the stumkk&d the women not to give
the names of the offending therapists, informirggrthhat, in the jurisdiction in
which they lived, the student would be obligedemort the therapists to the
therapists’ professional bodies. Unwittingly, orfelee women provided the name
of the offending therapist. The student remindedrésearch participants that,
now that she knew the name of the therapist, sts¢ meport the name to the
appropriate body. Upon hearing this, the womandoee very upset, begging the
student not to file a report, saying that, everutjioher own name would not be
reported, the therapist would be “sure to know &same.” As the supervisor, you
appear to be faced with conflicting obligations.

1. The parties most directly affected by my decisiomray supervisee, the
research participant who named the offending thst;abe offending
therapist, the therapist’s current clients, andcpelogy as a discipline. |
believe that my greatest responsibility in thisigiton is to the research
participant (Respect for the Dignity of Personsstasible Caring, Integrity
in Relationships).

2. Both my supervisee and | know that sexual involveiméth therapy clients
5



is harmful and unethical behaviour that is basedrmexploitation of the
imbalance of power inherent in the therapist-clrefationship. However, in
this situation, we see multiple and conflictingpessibilities to the research
participant’s wish that a report not be made (Refsfoe the Dignity of
Persons), to current clients of the offending theta (Responsible Caring),
and to respecting any law governing mandatory tempm this type of
situation (Responsibility to Society). There ismusly a problem of
conflicting loyalties in an emotionally chargedusition.

. As supervisor, | am worried about complaints beiragle against me and the
student if the report is not made. | also feel\strongly about the harm and
exploitation involved in therapist-client sex. ded to be careful not to allow
my personal feelings to be the primary determiriaggor in what | advise. |
want to give my student sound advice.

. 1 do not see systemic issues in this situation;dwas, the context of
responding to practice concerns/issues as an thdiViwhose primary
experience is in research is part of the contedtaacomplicating factor.

. Some alternative actions | could consider (takirig account their potential
risks and benefits) are:

a) Consider filing the report immediately, but findalleague who has
experience in clinical work with women who have meabused by their
therapists in order to obtain advice about how teebandle the research
participant’s upset and fear.

b) Consider not filing the report until the colleaduees been consulted, the
advice has been implemented, and the researchkiparti informs the
student that she is now ready for the report tbieeé. However, | also
need to consider what risk there might be to tleeahist’s future clients if
this choice is made.

c) Consider whether this is a situation which callsdiwil disobedience, in
which potential harm to the research participamtveighs the
requirement of following the law. Do not file goat. To take care of
the potential risk to the therapist’s future clerdonsider my supervisee
and/or me confronting the offending therapist withproviding the
names of the research participant. However, alssider what risks
there might be to the research participant if hdone. Would the
therapist indeed be able to identify the reseasstiggpant? What would
the risks be to the supervisee and her future cgaeds if she participated
in such a confrontation? Should I/we take othath us to the meetings
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with the therapist? How would the research pigediat react to knowing
what action we had taken?

d) In this situation, do the potential risks outwetgk potential benefits? Is
it possible that the best course of action is tmaiihning more than inform
the research participants about what options amgadole to them?

e) Are there are other options to consider regardimng to balance respect
for the individual research participant, resporesitaring for the
therapist’s future clients, and responsibility tzigty?

6. After careful reflection about my options, and #ssociated risks and
benefits, | need to act on what appears to be that ethical resolution to the
conflicting responsibilities involved.

7. 1 will evaluate the outcome of what | decide toatal, if required, take
corrective action.

Practice Example

You have a private practice with adult clientelegdare competent in serving
your clients. You wish to expand your practicentdude children. You work in
a jurisdiction where the regulatory body does navéformal procedures for
allowing psychologists to expand their practicet does expect psychologists to
ensure that they have developed the competenaeedehrough sufficient
training and experience related to any new aregaraftice. A good friend of
yours serves children and informs you that he IBngito provide you with
supervision in exchange for your working for fre®tdays a week for him,
including doing some office work. You wonder wiy gre not feeling
comfortable about this proposed arrangement. Hawyou determine how best
to respond?

1. The patrties directly affected by my decision areaignts, my potential
supervisor (who also is my good friend), and méelieve my greatest
responsibility in this situation is to ensure thaérve my clients competently
(Responsible Caring).

2. In examining my discomfort, | believe that | am cemed that our personal
friendship may interfere with my openness and dhjig in supervision,
with the quality of the supervision | receive, amith my friend’s ability to
provide me with an objective evaluation of whethleave developed the
necessary skills and expertise to work with chiidfieesponsible Caring,
Integrity in Relationships). | also question wheatmy friend is expecting too
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much in return for providing supervision, espegidiiie office work (Respect
for the Dignity of Persons). However, | am heditanclarify the issue with
him. I also am beginning to question whether suped experience alone is
sufficient for me to become competent in serving ylounger population.

. As for personal biases, | have to admit that | wquriefer to work with a
friend rather than a stranger. | believe that ngnfl is competent. | am very
alert, perhaps overly alert, to the potential ahgesxploited, and may be
wrong in judging his proposal to be unfair. Howeve&now that my feelings
are easily hurt and that | avoid confrontatiorsit possible that | should
become a full-time student to ensure my competentas new area? If so,
my family situation at this time makes this impbdesi

. lalso am influenced by external circumstances @axech | have little

control. There are very few resources in my comigudar obtaining this
type of experience and this makes my friend’s odifgpealing. A major new
facility for the treatment of children is in theaphing stages and | wish to be
qualified to provide services to children whenpeaos.

. Some alternative actions | could consider (takirig account their potential
risks and benefits) are:

a) Define as specifically as possible what | needctueve before exploring
options for getting there.

b) Accept the arrangement for supervision from mynidi@nd see how it
goes.

c) Ask my friend to recommend someone else who is ebemp in the area
to supervise me.

d) Explore the possibility of part-time employmentin agency where
supervision would be provided.

e) Explore possibilities of specialized training frahe local university or
through distance education.

f) Decide not to expand my area of practice, at leastor now.
g) Other.

. Act on what appears to be the best ethical approsgdrding my wish to
expand my practice.



7. Evaluate the outcomes of the actions | take antkgessary, take corrective
action.

Administration Example

You are the head of a university psychology depantrand you receive a
complaint from a member of the community aboutgheate practice’ of one of
the doctoral-level graduate students in your depemt. As you come to
understand it, this student, who is a single pareas been working about four
hours a week as a counsellor for members of h#r G@immunity, many of whom
came forward in support of her services when thegrdh about the complaint. It
IS your responsibility to address this issue. Hiwyou proceed?

1. The parties who would be most directly affectedrbyactions regarding this
issue are the members of the faith community aadthdent. Indirectly, the
student’s family is affected due to the possibkslof income, and the
university psychology department, whose reputati@y be affected. |
believe that my greatest responsibility in thisigiton is to the members of
the faith community receiving services from thedstot (Responsible
Caring).

2. The dilemma is complex, because it involves a segimwell-intentioned
effort by the student both to help members of hgéhfcommunity through
her professional training and provide for her fgnhy earning additional
income. Moreover, | realize that there are limitgdions available for
psychological treatment in the community and thaté may be a negative
effect on members of the faith community if hervess are withdrawn.
However, due to the risk of harm, and the neeth@fdiscipline to respect
societal structures that regulate entry into tleégasion in order to minimize
the possibility of harm, | believe that it is unieéd for any student to provide
services to the public without adequate supervisiceim worried that she
either did not know that this was wrong or intenétly hid it from her
supervisors and other program personnel. Frorpadie of view of my
gatekeeping role, the former would be easier toesidthan the latter.
Fairness and an appropriate process will be impbitiaexploring this with
the student (Respect for the Dignity of PersonspResible Caring, Integrity
in Relationships, and Responsibility to Society).

3. | feel sympathy for the student, and realize that possible that her services
are benefiting and not harming her clients. Initaoid, as a person who
entered the profession two decades ago when treneewvot so many “rules,”
| sometimes feel that the current “rules” are “tooch.” | realize this could
lead me to choose a course of action that is seagtither than thoughtful. In
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addition, | have a responsibility to protect thputation of the university and
the department, and my anxiety to meet this respibbgalso could lead me
to an inappropriate course of action.

4. Contextual issues contributing to the dilemma idellimited treatment
options in the community, underfunding of studeats] the quality of
training in professional ethics made availablen® $tudents.

5. Some alternative actions that | could considerifaknto account their
potential risks and benefits) are:

a) Work with the student to determine the best wagtistontinuing her
counselling for the faith community, seeking to imirze distress for her
clients.

b) Consider whether the student might continue to idesgervices under
supervision, either through the private practice certified psychologist
or as a practicum experience under the supervedfipnogram personnel.

c) Consult with the student’s supervisors and thenimgi director to
understand what, if anything, they knew about s$itigation and to clarify
what messages are being provided to students #imuaeed for
supervision of any practice activity. Consider lempenting an enhanced
training module on this topic.

d) Determine whether any of the departmental professionsuitability
criteria have been met and whether a disciplinangcson is required.

e) Undertake a review of funding options in the deparit and accessibility
to students.

f) Consider whether relevant departmental policias (provision of
clinical services outside of the program) needdaéveloped or updated.

6. After careful reflection about my alternatives, ahd associated risks and
benefits, | need to carry out what appears to bertbst ethical resolution to
the conflicting responsibilities involved.

7. 1 will evaluate the outcome of what | decide toadwl, if required, take
corrective action.

IV. Vignettes of Ethical Dilemmas in Supervision

The following vignettes are grouped into four seasi: Teaching, Research, Practice,
and Administration. Each section includes a variédtsituations. Some describe a
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situation in which known unethical behaviour hasuwped. Some describe situations
for which specific standards and guidelines exist meed to be consulted. Some
involve complex dilemmas that require reflectivel @onscious decision making to
resolve. At the end of each vignette, a prompi@stion, and/or one possible
beginning thought is presented. To further evalaaid/or enrich your personal
knowledge of ethical conduct in supervisory sitoiasi, you may want to think
through the questions using the brief decision-mgkieps presented above in light
of the four ethical principles, along with any athelevant guidelines, codes of
conduct, or legislation that govern the practicp®fchology. You also might want
to consider what changes in the context might erfee how you would change your
choice of a course of action.

Teaching

1. You have been assigned to teach a university cabaseg/ou have not
taught before, and you have little time for prepara To the best of your
knowledge, your university’s policies do not lirttie number of classes in
a course that can be delegated to someone elgmuld be a big help to
you if you asked each of your supervisees to tegotrtion of the course as
part of their learning experience, even though lyave not used this
approach before. You believe this may be a creatiay to meet the needs

of yourself, your supervisees, and your studesw do you think through the
ethical issues involved in making a decision?)

2. You attend a series of seminars offered by youvarsity to assist
instructors to improve their methods for teachind aupervision. One of
the seminars is entitled “The Ethics of RespecftéAthis seminar, one of
your colleagues says to you that always showinge@do students and
supervisees does not help to maintain a high quaiischolarship or
practice, and that sarcasm and insults help toessiaidents out of
entrenched beliefs and develop skills in crititahking. You are taken
aback by this point of view and arrange to meehwiur colleague to
discuss your concerns about the statement. Howgwer colleague
continues to disagree with your perspective omiader. You still believe

sarcasm and insults are harmful and disrespedatiitat are your
responsibilities? What should you do?)

3. You are a graduate student working as a teachmigtast in an
undergraduate course taught by your advisor. @wecourse of the
semester, you have noticed that your advisor appeayive female
students in the class preferential treatment;rfstaince, male students are
chastised if they arrive late or if their cell plesrring while female students
are not. In addition, you believe that some ofdtagements made by your
advisor to you and others have implied that merearetionally and
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cognitively inferior to women(What should you do?)

You are in charge of admissions to the graduatgrpro of a university
psychology department and have received an apiplicibm a student

who is the son of a family friendwhat are the ethical issues? How should you
proceed?)

An academically marginal student has submittedrg well written paper
as a class assignment. It is reasoned, well writted completely out of
keeping with the student’s earlier performancesu uspect plagiarism;
however, final grades are due and you feel youaddhave the time or
energy to check it out(wnat are the ethical issues? What should yoy do?

In your graduate class in ethics in psychologyudent periodically
disrupts sessions with what appear to be hostienoents, such as “l don’t
see why psychologists should be held to a higlardstrd of moral conduct
than the general population.” In an apparent etfmliolster the view that
psychologists are no better than anyone else ttigest goes on to describe
several examples of boundary violations and ddatiomships among
faculty members. How can you handle this situation in a respectfahmer?)

You are a university instructor who is seen to eeagous in the time that
you spend with students. You believe that a gadgnal relationship is
an asset to learning. A student whom you are sigieg confides that
family problems are interfering with her acadentgbiavement. You
decide to increase your time with this studentroleoto allow her to talk
about the personal issues that are interfering mgthacademic
performance. A colleague suggests that doingshisethical. You are

not sure that you agree with this opiniagiwnhat ethical issues should you
consider before making a final decision about wheth provide extra time for this
student to talk about her personal issues?)

You are mentoring a new faculty member who reploatsng noticed
increasing hostility and tension in one of the sesrthat he is teaching.
For example, when a certain student speaks, sorhe afther students
whisper and snicker among themselves. The instralctes not know the
reason for this behaviour, but you both consideery disrespectful. Not

knowing how to handle it, the instructor has igmbitethus far. (How do you
respond?}

You have been assigned to teach a graduate cangsatlychology course
and to supervise each of the students in the redjpiracticum. You find
yourself unclear about your role and competen icticum supervisor.
Your natural inclination is to lecture and refardsnts to the literature.
Students say that that does not help them mudaaming to counsel real
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clients. The students are confused and so are (yhat do you see as the
problem and the possible solutiops?

10. Your university supervisor requires his supervidegzarticipate in a
“personal growth” weekend that he leads and in tvithe participants are
expected to talk freely about themselves. Supeegisire graded on their
performance during the weekend. There are a nuoflErsonal events in
your life that you hesitate to share with your su@®r. He has made a
number of comments that make you wonder whetheuatihersity
psychology department has approved this persooaltgrweekend. You
do not feel safe in this situatiorwhat options are open to you?)

Research

11. You are supervising a mature student who is conmglet doctoral
dissertation. You find that you have many comnmdarests outside of the
university and feel quite attracted to the studaithen with the student,
you find that you are spending more time fantagizahout the student than
concerning yourself with the research project. Eosvy, you believe that

you can get yourself in hand and continue the sugany relationship.
(What are the ethical issues and what options dohave for addressing them?)

12. A graduate student asks you to serve as his sgoerfar his master’s
thesis. You are very interested in the topic efstudent’s thesis but have
limited knowledge in the area. The student islrig self-starter, and
there are no real experts on the topic in the demant. You want to
accept. You believe that the student can be ressiplerfor the content, and
that you can provide guidance on the administradive: technical

requirements.(How do you decide if the arrangement is in the besrests of the
student? How are the ethical principles of RegpResponsible Caring, and Integrity
involved?)

13. You are a university instructor who asks a studémm you are
supervising to change a number of things in hegigheThe student
becomes angry, saying the changes may delay graduatd the student’s
ability to take an offered position in another prme. The student makes
the changes and graduates on time. After the stisdsonvocation and
move to the province, word gets back to you thatisispreading what you
consider to be malicious rumours about you. Naenedrcomplaint has been
made by her. You believe that she is acting osjpdk and revenge. You
wonder whether you missed something that you cbaled done that would
have prevented this situatiowhat are your current options?)

14. You are very busy and feel fortunate not to neespnd much time with
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15.

16.

17.

18.

19.

one of your supervisees, who is bright and consicies and can work
independently. Without letting the supervisee kngau submit the
student’s work for presentation at an internatiarmadgress, with you as
first author and the student as second authorfifdimg out about this, the
student challenges you. You maintain that you ltoree the student a
favour by making the submission and that the studenld not have had
the money to attend anyway. On further reflectigny realize that you
have made an erro(What are your options for remedying the situatjon?

An international student asks you to be his sugentio complete his
master’s thesis regarding the effect of mothersimgroutside the home on
the development of young children. When talkinghwiim about his
request, the student casually mentions that hevmsithe cause of family
violence in North America is that women do not exdgheir proper role in

society. You find yourself becoming quite ang(yaking into account the
student’s likely struggle between his worldview gmelworldview of western culture, how
do you respond in a respectful and culturally sewmsimanner?)

You are a graduate student who has just completearascript based on
your master’s thesis. Your thesis supervisor etgpait of his students to
list him as an author on any work that they publistowever, you think
that your supervisor’s involvement in your reseasas so minimal that his
contribution does not warrant authorsh{@hat should you do?)

In a public forum, a supervisor reports on a sttidersearch without
giving credit to the student who conducted theaede In the student’s
view, the results also are misrepresented by tphersisor. The student is
afraid to raise these issues with the supervisfmréehe thesis defence,
believing that to do so will have a negative impatthow the defence
might evolve. (How can the student respond to this dilemma?)

You have just completed your master’s degree afidbeipursuing a PhD
at the same university. Your current supervisa tbeen wonderful to work
with and has been a steadfast supporter througlmoutgraduate education.
However, during the course of your master’s progngma gained research
experience in another professor’s lab; you wispuisue this other line of

research for your doctoral dissertatiqare you ethically obligated to remain with
your current supervisor? Why? Why not?)

You are the senior graduate student in your supergilab. Lately, your
supervisor has had concerns about the work etronefof the other
students. This student has been putting in fewardthan required, rarely
checks email, and comes late for meetings. Yowthat the student is
experiencing problems at home, but the studenablasd you not to tell
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20.

21.

22.

23.

24,

anyone, including the supervisor. The supervis@oncerned and says that
if you know what is going on that you need to pdevthis information.

You feel caught in a loyalty conflictwhat should you do? How can you be
helpful?)

You are mid-stream in completing your doctoral eitation. Your
supervisor often has missed your supervision sessi¥ou are dismayed
to learn that the supervisor has accepted a postianother university and

has made no arrangements to cover your need toletaryour work. (What
are your options in remedying the situation?)

You are a graduate student who is completing yesearch dissertation.
Your supervisor tells you that it would be helptlyou academically if the
two of you developed a closer personal relationsdmiol suggests that you
meet in the evenings in your respective homes wihere are fewer
distractions. You do not wish to offend, but yoa anclear about the

supervisor’s intentions¢what options do you have for clarifying your ethic
concerns and increasing your comfort zone?)

You are a graduate student whose research supehmasdigh expectations
of the members of her lab. There seems to be mnritien rule” that
graduate students may not decline work (paid onit)fhat is assigned by
the supervisor. However, your physical and psyafiobl health has been
declining due to lack of sleep and what you belisvan unreasonable
workload. You believe you cannot take the pressureh longer, but you
need your supervisor to provide you with a refeedietter, and if you

complain you would be perceived as incompetenazy.|(What options are
open to you?)

A doctoral student is among the first in the daparit to use an innovative
methodology that is growing in acceptance in tlseaech community. One
of the student’s dissertation committee membeasiésnant that the
methodology does not conform to the traditionaéegsh paradigm and has
no credibility. Hurtful remarks are exchanged hbestw the supervisor and
the committee member. The supervisor insiststtieaprocess proceed,
and in the end the dissertation defence is suadesthe supervisor
believed that he did what was right, but in retexgpvonders what he could

have done differently to avoid the very upsettinigrés. (Consider whether the
process could have been managed in a more positiye)

Your advisor has been funding you with her granheyofor the past two
years and you rely on this income to support yoyoasprogress through
the program. A major portion of the grant-fundedj@ct has not generated
the results that your advisor anticipated, andastks you to “work with the
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25.

26.

27.

28.

data” to bring them more in line with what she ectpd. These data will
form part of a conference presentation for which goe a co-presenter.
You sympathize with your advisor’s dilemma, but es@cerned about the
consequences for your reputation if you do as sks.aYou also are
worried that your funding may be jeopardized if ytmnot go along with

her request. How do you find ways to address your ethical cons@r What ethical
options did the advisdnave in reacting to her disappointment in the alitesults?)

You discover that your advisor has taken some af ypoeliminary thesis
research results and used them in a paper witlmediting you. When you
ask him about this, he replies that anything tleate&s out of his lab is his
property, since he is the one who oversees andfalhdf the projects.
You are currently applying for post-doctoral pasis and are relying on
him to provide letters of reference. You feel angnd betrayed by his
actions, yet you hesitate to make a formal compla#cause of possible
career-damaging consequences for y@hat options are available to you?)

A colleague consults with you on what to do abodisturbing situation
that one of her supervisees has shared with hee.stlipervisee, a graduate
student, reported that she is involved in a seselationship with her
academic advisor. The student explained to hezrsigor that she felt
pressured into the relationship due to the possisequences (e.g.,
dismissal from the program) if she refused. She isdosing sleep,
depressed, and beginning to hate herself. Yowaudcolleague agree
that neither of you has confidence in the univgradministration’s ability

to appropriately investigate and address the ctusgi@mation. (What are your
ethical obligations?)

You are a graduate student newly admitted to aerxgntal psychology
program. You are very excited to begin workinghwibur new advisor,
who has an excellent reputation in his field. Wuh a tour of the lab,
your advisor makes a point of showing you the cdticht all of the new
students sleep on for the first year, becausedheyoo busy to go home.”
Your advisor then makes a point, seemingly in jistt he often makes
“surprise visits” to the lab after hours “just t@ke sure you are working.”
Although the advisor has a reputation for a sef$eimour, you are not
sure how to take these comments and feel concatraa what you may

have gotten yourself into\what is the nature of your ethical concerns and lean
you deal with them?)

You are a faculty member of an interdepartmentstusision forum
comprised of faculty and students. One of therattembers of the forum
states emphatically that her students do not esupesi stress as a result of
their work in her lab; instead, they quite enjog ttolume of work. You
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29.

Practice
30.

31.

are aware that some of her students have repontidd their lab
workloads very stressful; however, knowing her ams, they do not feel

free to let her know(In what way does this present an ethical problenybu? How
can you address it?)

You were the dissertation supervisor for a gradaatdent whose doctoral
research was funded by a grant you helped obtaiméo promised to
write up the dissertation for publication. Thedyrate student left the
university over a year ago and still has not wnitt the dissertation for
publication. Your attempts to communicate with iytarmer student
remain unanswered. You believe that there is &digailon to the research
participants who gave their time to the researdh thie understanding that

it would contribute to knowledggWwhat are the ethical issues? What options are
open to you?)

A new employee approaches you as a wise elder pegiht for advice
about his relationship with his clinical supervisdihe employee is from a
nonwestern country, was trained in that countrg, @ame to Canada as a
refugee. He has obtained employment in a mentdthheentre specifically
to serve his own ethnic community. He lives in éffenic community,
where he attends religious services and socialteyand has come to know
many of the people who live there. He informs float his Canadian-born
and Canadian-trained supervisor reprimanded hirhdgmg “multiple
relationships,” telling him that living in the sammemmunity as his clients
will interfere with his ability to be objective. étells you that he is very
confused about what to do because he knows thateeohis community
do not hold western ideas of mental health, teridaneeek professional
help, and unless he continues to live as partef tommunity will not
trust him and allow him to help them. When yougrsj that he speak
directly with his supervisor about the culturaluss, he says that he thinks
it would be disrespectful for him to do so and thais fearful of losing his

job. (What ethical obligations do you have in this siioa? It may take some reflection
to arrive at a decision since there are severaltiggrwith conflicting interests.)

You supervise several practicum students assigpéiebuniversity to do
their practicum in the alcohol and drug addictioaatre in which you
work. One practicum student has come recently faamn-western
country to attend university in Canada. She coimg®su very distressed,
telling you that she believes people who drinksandul and do not deserve

compassion or cargTaking into account the student’s likely strugigégween her
own worldview and the worldview of western cultdrew do you respond in a respectful
and culturally sensitive manner?)
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32. You are supervising the work of a number of traipsgchologists. After
discussing in some detail in individual supervisidmat is causing one of
the trainees to have difficulty in interviewing tan clients, you learn that
the trainee has some serious personal problenmee $ou already have a
trusting relationship with the trainee, you aresidaring providing the
trainee with personal therapywhat are the ethical issues?)

33. You work in a clinic setting and are supervisingraern who worked as a
psychometrist for several years before returningnizersity to complete a
doctoral degree. The intern wishes to use an sis&gg tool for which she
received specialized training and administeredséweral years under the
supervision of a psychologist. She makes a stcasg for the potential
benefits of using the tool in assessing clinicrdbe However, you have no

experience in using the toalAs her supervisor, what are your responsibilities?
What options might you have?)

34. You supervise a junior psychologist in your agen&jthough the junior
psychologist sometimes performs excellently, frametto time you have
some concerns about her work. You have just redesMetter from
another agency complaining about an “incompetesgszsnent” that she
has performed and about the “inappropriate recondiad&ms.” You are

asked by the other agency to “remedy the situationediately.”(What is the
most ethical approach to take in responding todbmmplaint? How much responsibility is
yours and how much is the supervisee’s?)

35. You are supervising a trainee who is exceptionadiypetent and you have
full confidence in the trainee’s work. You are egfed to review and co-
sign a considerable number of reports preparethidyrainee. Since you
are a busy person, you have a signature stamp thadghe can use to
countersign the reports. A colleague tells you thiz practice is

irresponsible. You see no harm in (@hat are your ethical obligations in
supervising this trainee?)

36. You are a respected psychologist with excellerdenéals. You are
thrilled to be asked to undertake supervision afryfost intern. You find,
in your first meeting, that the intern is angryatng assigned to a younger
supervisor who she believes, because of less expeiis less competent
than she is. The intern asks for a change of sigmes. You feel rejected
and angry.(How do you manage this situation in a respectiay®

37. You are supervising a young female graduate stunteher first practicum
placement. She is assigned a client for weeklgipstherapy who has a
history of sexual offences. She informs you tlet does not feel safe

18



38.

39.

40.

being left alone with this client, as the clientdeanappropriate comments
to her during the intake assessment. You worriygha is overly anxious
and could become overly dependent on your advidedarction.
Therefore, you tell her she must continue to seeclient, but that she is
free to bring up any concerns during your regufaresa-week supervision

sessions. You wonder if you should have offeredensopport.(How do you
assess your responsibilities from an ethical pointiew?)

As a student in a clinical setting, part of yowining involves observation
of more experienced professionals conducting assads and
interventions. You, your supervisor, and a chijgkgents are observing an
assessment of the child through a one-way mirRart way through the
assessment, your supervisor makes disparaging kerabout the
assessor’s assessment technique in front of tleaizar You believe that
the parentstonfidence in the assessor is shaken. You wontether you
should report the behaviour of your supervisoramsbody but are worried
about being labelled a trouble maker and receigipgor evaluation from
the supervisor(How do your resolve your dilemma?)

As a student on a clinical placement, you are giing with how much and
what type of personal information you should beldising to your
supervisor. Among your concerns is your own memalth history. You
are currently being treated for depression. Youakbelieve that your
performance as a clinician will be affected by filaist, and you are

concerned that you will be stigmatized if you rewba information. (How
do you resolve your dilemma?)

You are an intern assigned to work with a child sghparents are
concerned about her lack of boundaries followingnardent in which she
was touched inappropriately by another child. “éoeiusing doll play to
help the child practice saying ‘no’ when the ddiacacter feels
uncomfortable with others invading her personatepaNhen the child’s
father comes to pick her up, he tries to help mewih her coat, but the
child says, “I don’t want you to touch me.” HerHat is startled and angrily
asks what you have done to his child, and therkfuexits with the child.
You are not aware of any indications of physicasexual abuse within the
family and, in discussing the incident with anotimtern after the child and
father leave, are told that the incident was probsimply the child
practicing asserting her boundaries. However,wonder whether the
incident should be reported to child protectivevaess for investigation.
You cannot consult your supervisor because itidgayrand her day off,

and she has not provided a contact number wheregoueach her(what
are the ethical issues in this dilemma? What khgau do?.
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41.

42.

43.

44,

On several occasions, you have heard your superusewhat you
consider to be pejorative language when refernglients, such as “she is
socially stupid” or “he is a retard” or “she is@&.” You are aware that
some of your colleagues use similar language whey @re not around
clients, and you have always found it highly dipesgful and offensive.
You are not comfortable confronting the supervigleeut this inappropriate

behaviour when you are not prepared to do the sdtheyour colleagues
(How do you find an ethical solution to your amiérece?)

You are a community-based supervisor who agredsywitir supervisees
that they have received insufficient training imidal interventions before
being assigned to gain experience in communityngstt The training
program takes the position that students shouldisetheir clinical skills
“on the job,” and that the purpose of their coursgis to ensure that they
have sound theoretical foundations. You do nothhe time needed to
take on the full task of teaching clinical skiltssthe students. Although
students are expected to meet with you reguldrgy bften are expected to

“go solo” in sessions with clientgin these circumstances how does the supervisor
meet his/her responsibilities in a competent amitat manner? What options are
available?)

You discover that your clinical supervisor altetbd results of a child’s
cognitive assessment in order to enable the cbitddet eligibility
requirements for admission into a special educatiprogram. You raise
your concerns about this with her, but she arghasit is “only a couple of
points” and that admission to the program dependse child receiving a
score below a certain numerical cut-off. She asgbat this cut-off is
rigidly enforced by the government agency that mtes funding for
children to participate in the program. You agtes the child probably
would benefit from the program, but you disagrethvalsifying the child’s
assessment results in order to accomplish this goali wonder which is
more unethical: being honest but denying the cidlahission to this
program, or falsifying results in order to enalie thild to benefit from the

program. You wonder if there is anything else gbould do.(This dilemma
involves conflicting ethical principles. What optcan you consider?)

You are a registered psychologist and pleasedve faaund employment at
a well-respected counselling agency in the citypu Yeel especially
welcomed when your supervisor at the agency, atsgiatered
psychologist, invites you out for dinner and a neoviVhen he takes you
home, he tells you how much he admires you andsstantontinue seeing
you socially. He says that you are the only pergba has accepted him

without reservations regarding his disabilityvhat needs to be considered in
managing this situation in a respectful and carimgnner?)
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45. You are a trainee in a counselling centre. Yoeswusor directs you to
call yourself Dr. Smith to your clients, even thaugu do not have a
doctorate. The supervisor’s rationale is that ydients will have more
confidence in your expertise and therefore will&férmore from your
counselling (What are the ethical issues? What shouldda)

46. Your agency supervisor shows you a new brochureréiding its services.
Under “Staff,” you are listed as having a PhD degr&ou protest that you
do not have a PhD yet. Your supervisor says thabiproblem inasmuch
as you will have the degree within one month amy tho not want to
reprint brochures every other dayvhat should you do?)

47. You are a Canadian student with an internship fiarfsic psychology in a
state in the U.S. that has the death penaltyhignstate, a person may not
be executed unless he is competent enough to be afvthe penalty and
the reason for it. You are personally opposedh¢odeath penalty. You
have been assigned a therapy case in which thetngjés for the prisoner
to become competent enough that the death peraithpe implemented.
Distressed by this situation, you go to your Amanisupervisor. He points
out that this is a good learning experience for, ynd that continuing to

provide therapy for this purpose is perfectly solegilly and clinically.
(This is a complicated situation in which you héeen left to find a solution that you can
live with. What are your options?)

48. In your first meeting with a supervisee, you st you are gay. The
supervisee seems shocked, is unwilling to disauskdr, and later asks to
be assigned to another supervisefow(should you respond?)

49. You have had many problems in supervising a cesgiaident as an intern.
Now, as former supervisor, you are requested ttevarreference to support
the individual’s application to become licensegbtactice. The individual
knows that you have had concerns about the qualitys work and begs
you to give a good reference because otherwisg tielikely to become

licensed. (What is the nature of your conflict? How do yespond with respect,
caring and honesty?)

50. You are a university student who has been assigmeécticum to work in
a school with a child who has very little speedtou find that the mother
and the teacher strongly disagree about how toledhd child. The
mother is telling you to handle the child in walgattyou consider harmful.
No one in the school seems responsible for supegyi®u. Your
university instructor says that the school is tovjite the supervision, not
the university. You are left to solve your own lplems. (What options do you
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51.

52.

53.

54.

55.

have in dealing with this situation? The problismot with the quality of the supervisory
relationship, but rather that there is no superviscelationship.)

In a counselling program, a practicum supervissrgas each of his
supervisees to recruit three other students tastte supervisee’s
counselling clients. You persuade three of yoenfis to help you out as

practice clients, and later question whether thas & good ideawhat are
the ethical issues and how would you resolve them?)

You conduct an evaluation of the impact of budges$ on the quality of
life of a group of agency clients who have dissiesi. After completing the
study to the satisfaction of your supervisor andrgelf, and its submission
to the director of the agency, your supervisor gsksto make changes in
your report. The director of the agency wants & written in a “more
affirmative and useful fashion” and wants deletdmlata that could be
interpreted as critical of the government. Thedchor of the agency wants
to use the report in a proposed interagency adyoeiart as justification

for additional funding from the governmer{tConflicting interests add to the
complexity of resolving this dilemma. What optiaresopen to you in dealing with it?)

You are employed to conduct formal psychologicakasments on large
numbers of school children and to make diagnosesisient with
categories for special funding from the governmefau are conservative
when making diagnoses and do not wish to labetictml with the more
serious diagnoses as you believe this could stiggm#tiem and reduce their
future opportunities. Your supervisor reminds yoat special funding is
available for the more serious conditions, wheregsnot available for the
less serious conditions. You wonder to what extie&fpurpose of testing is
to get more money for the school system rather tfoamg what is in the
best interests of the childre(How do resolve your dilemma?)

As a psychologist employed in a hospital settirgiryprogram manager
requests that you to take on the supervision of psyghology residents
using a specific therapeutic modality that you aelgently began using
yourself. Although you feel confident about youpsrvisory skills, you
consider whether you possess adequate clinical ledigw in this area to
effectively supervise residents. Given the shatafgsupervisors in your
setting, you feel considerable pressure to asshmeetjuested supervisory

responsibilities. How can competence issues be addressed shouldcyeptahe
supervision responsibilitie$?

You are asked by the provincial psychology reguiabmdy to supervise a
psychologist who, as a result of a recent discgplirhearing, is now
required to have his practice in the area of ass&sts supervised for one
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57.

58.

59.

year. You have never worked with this psycholobefore but you have
seen some of his past therapy clients in your omaotige and you have
some concerns about his ability in the area ofaineas well. How do you
respond to the request from the regulatory BddyVhat issues do you need to consijler?

A colleague of yours was recently disciplined bg gnovincial psychology
regulatory body and now requires supervision indiea of family therapy
for a period of one year. She asks you to senreeasupervisor knowing
that you are familiar with her work and that yosahave some knowledge

about the complicated situation that led to theidlsary action. (How
would you respond to her request? What issuggdmeed to considey?

You have been serving as a mandated supervisardisciplined
psychologist over the past year. The regulatodyhs now requesting a
document from you indicating that the disciplinexyghologist has met all
of the requirements to demonstrate competencyarmatba for which
supervision was mandated. You are surprised Byrégjuest as the
regulatory body did not make it clear at the outisat you would have to
make the determination about whether the superisseew competent for
independent practice in this area. You are fegmegsured by both the

supervisee and the regulatory body to sign offha® t{what options are open
to you? What issues should you consiyler?

You agree to provide another psychologist with sup®n that is
mandated by the profession’s disciplinary committ€be areas of concern
are clearly identified. You believe that you catadlish a good working
alliance with this psychologist who is a casualustgtance of yours. You
find that he makes cruel and demeaning remarkstatieuats, and resents
you pointing out to him that such behaviour is m@priate. His anger and
frustration with the “system,” and you as its ag&nincreasing. He begs
you “as a friend” to give positive reports on hisgress since it may be the

only way “to beat the unfair systemWKat are your main concerns? How do you
respond to the psychologist’s requgst?

You are the field supervisor of a practicum studeimd has disclosed
personal difficulties to you. You have preparecatWyou believe is an
accurate evaluation of the student’s performanéeshwill be submitted

to the university in accordance with your facilgyagreement with the
student’s university. Prior to sending it to theuersity, you meet with the
student to discuss the evaluation. The studemsst by the evaluation and
states that you should understand how the persliffiatlties interfered

with successful performance. The student askdyoevise your
evaluation. (What are the ethical issues? What should yoy do?
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60. You are a psychologist employed by a youth residketreatment facility.

The head of one of the units lets you know thatesofrthe youth were
overheard talking about the social networking pafgene of the
psychology interns you supervise. The unit he@dnts checking the
website and finding “racy” pictures of the inteas, well as pictures of the

intern participating in a “legalize marijuana” pest. (What are the ethical
issues? What are your responsibilities?)

Administration

61.

62.

63.

You are the administrator and clinical supervisios small residential
treatment program for adults with cognitive deficiRecentlya female
member of your staff has become friends with ontheffemale clients.
You agreed for the employee to take the clienteiohome for Christmas
dinner with her family because she was the onbntlwho did not have
relatives to visit for the holidays. However, with further request for
approval, now the employee is taking the client dar an entire weekend
once per month. She has been a model employexdoi20 years. The
program has no specific policy on professional lazuies, as there did not
seem to be a need. Given her work history, andeittehat she has
recently experienced the death of a close familgnber, you are hesitant
to confront her about the matter. Other staff meralare frustrated by
your lack of action. You worry that one of themyngg over your head to

complain to the Board of Directorg:-ow can you resolve your ambivalence
regarding what is appropriate action from both agnainistrative and a clinical
perspective?)

As head of a university psychology department yamu o longer ignore
the fact that, after a long and distinguished ca@®e of the oldest
members of your faculty is no longer competentaoduict classes. He
does not recognize that he is hopelessly out &.d#bu know that he
would be deeply hurt if you assigned his classestoeone else, but you
also have to consider the welfare of the studemistlae reputation of the

university. (This is a complex situation that requires carefoihsideration. How do you
find a solution that is respectful and caring of @drties?)

Just before the last lecture in a course, a fagiiglent complains about the
instructor to the Dean. Without checking or cotieglwith the instructor,
the Dean allows the student to withdraw from therse without a failing
grade. The instructor asks the Dean what the gi®wurere for his decision.
The Dean will not divulge the details of the conpie made against the
instructor; therefore, the instructor can neithekrewledge nor refute
them. (Were any ethical principles breached? If so, twkere they? How might this
situation have been avoided? Are there systesaices that need to be addressed?)
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64. You are the director of a university’s clinical gram. A student
complains to you about alleged highly unethicalasébur on the part of
the internship supervisor of a highly sought-aiftéernship site, the only
one of its kind in the city. You have never expaged any problems with
this supervisor, nor have you received any priong@ints. The student
insists that the allegations are true, but you atchave any evidence other

than the student’s word and do not wish to aliettaesupervisor(As
director, what do you think would be an approprieésponse?)

65. As an academic administrator, you are aware thatdryour faculty
members has an abrasive and insulting interperstylal This has been
tolerated because he is an excellent researchebriings a substantial
amount of grant money into the university. Reggritbwever, a newly
hired faculty member has complained to you thatsstteher students find
his behaviour to be intimidating, contributing that she describes as a
hostile environment. She asks why nothing has beee in the past to

address this situation, and what you intend tolmmuit now. (How do you
respond? What options do you have for maintaimimgspectful and positive learning
environment?)

66. While reviewing course evaluations, a departmeatledmes across an
allegation by a student that the instructor has leeolved in a sexual
relationship with another student in the courshe @epartment head brings
this allegation to the attention of the instruckdro admits that it is true but
who also states that, since course evaluationarameymous, the

department head cannot sanction h{mhat options does the department head
have in addressing this situation? How mightavé been avoided? What systemic
issues might need to be addressed to preventtmsHappening again?)

67. You are the head of a university department of pshkagy. A year ago,
you recruited a new faculty member with excellesgdemic credentials.
The faculty member complains to you that studeeinatance in her classes
is very poor. When you look into the matter, snidesay that the new
faculty member’s spoken English is so poor thay tennot understand
what she is saying, and this is the main reasonttny do not regularly

attend her classesgHow do you find a solution that is fair and resgietto all
parties?)

68. You are the paid administrator of an interagenayncd in a conservative
religious community and you are the supervisomaf tull-time staff
members. One is a recently hired female commuasiygzhologist who is
working primarily with the women in the community help improve their
quality of life. Before long, you receive a delaga of men asking for

25



69.

70.

71.

72.

removal of the new staff member. They say that thizves are telling

them that she is trying to get the women to esthldiay care centres so that
they can work outside their homes, make sure men’tdake advantage of
them,” and is advocating for readily available caoéptives for
adolescents. The men say that they and many aVah@&en are upset by
this, and wonder why you hired someone who seerhe toying to break
down the religious values of their community. Wiyen speak with the
psychologist, she says that she believes thatwbealb wellbeing of any
community, including the quality of life for womedepends on women

having as much mastery of their lives as mg@his is a complex problem that
requires careful consideration. How do you haritlia a fair and respectful manner?)

You are head of a psychology department in a méeiakth clinic, and a
staff member comes to you with a claim that a psiadyy intern was
publicly misrepresenting himself as a ‘sex therapisd is planning to start
a part time private practice. This intern has igplor a position in your
clinic with an excellent academic and internshigord. Until hearing the

claim from the staff member you were favourabléitong the intern (How
do you handle the allegations against this indiaid)

A graduate student complains to you as head ofheersity psychology
department that her supervisor, one of your colleaghas been the cause
of her being delayed in the completion of her degr8he maintains that
the supervisor continues to take months to profeddback on each draft
of her thesis, gives the student no reason folaihg delays, and refuses to
discuss the student’s concerns about the delalys.sfident seems to
believe that, having informed you of her concewas) will find her another
supervisor. You are uncertain what action to taspecially since you

have always admired the scholarly work of thiseadjue.(What are the
ethical issues? What should you do?)

As an administrator in a psychiatric hospital yawvd initiated a
comprehensive project designed to move long-tertiemqia into

community settings. The project is to take placer@ period of 18
months. Five months into the project, you recaiveemorandum from the
Board of Directors of the facility stating that tberrent building, which is
more than 100 years old, has been declared stallgtunsafe and that all
patients must be moved within the month. Your esfjdior an extension is

refused. You fear that the patients will sufferrnaf moved so quickly.
(What ethical obligations do have in this situa®n

You are the administrator of a residential facifity emotionally disturbed
adolescents. A few months ago, a resident congiaabout abuse by a
staff member. When an internal investigation foarmhttern of serious
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73.

74.

75.

abuse by the staff member, the person was dismigseiher the resident,
nor the resident’s family, wanted to press chardgescently, you learned
that the former staff member is now working inmitar agency with

young people. The managers in your facility inforou that they were
never asked for references, and that if they had lasked they would have
been very careful what they said since they undedsthat they could be

sued for libel if they provided any negative infation. (What are your
ethical responsibilities?)

You are an administrator of a large organizatiat grovides outpatient
adult mental health services. The organizatiastrisggling financially, and
probably will have a significant deficit at the eofthe fiscal year. You
believe that the organization has been very opém staff about the
financial situation. One of your managers hasregtiested the upgrading
of the audio-visual equipment, which is used pédudlyservice delivery and
partly for supervision and training of staff anddgnts. In the memo, the
manager states that, if the wellbeing of clienteinseanything to you, you
will agree to the upgrading. You feel angry thatiyare being blamed for

restrictions that are beyond your contr@hat should you do next? What is
your reasoning?)

You share administrative and clinical supervisiesponsibilities in a
mental health facility. Your intake supervisor yeu that a representative
from the provincial Ministry has given them instioos to submit to the
Ministry all intake forms from the last 12 montlws & special audit. You
are immediately concerned about confidentialityaose these forms
contain identifying information and a great deakehsitive personal
information. You contact the Ministry and are assithat although they
do not require all the information on the formsrthis nothing to worry
about because all the information will be kept aderfitial. You are not

convinced that it is even legal to comply with thgquest.(What do you do
next to meet legal and ethical obligations?)

You are administratively responsible in a ruralioegor social services
under the auspices of a provincial Ministry. Idigective, a high ranking
civil servant requires you to explain, within 48ung, the following
situation and take appropriate corrective measurfée Minister has
received a letter from one of your employees incllihe employee,
apparently on behalf of several local communityraggs, criticizes the
Minister for not providing adequate services initbgion. The letter has
been written on Ministry letterhead. You have emaged employees in
rural areas to be involved in the community, bui pave not condoned

their criticizing Ministers on government letterlkdegwhat do you consider
appropriate action with regard to the employee, aritht should you report back to the
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76.

77.

78.

civil servant?)

You are the assistant administrator of the locapital. A former patient
complains that her hospital records have not begh ¢onfidential. Her
estranged husband has information, apparently renpatient record, that
he and his lawyer plan to use to support his cfaincustody of the
children. A hospital audit reveals that a hospatabloyee accessed the

computer record ten times without authorizatiQnnat are your responsibilities
in this situation, if any?)

As head of the counselling psychology departmettieatniversity, you
receive a small delegation of students who comglahone of the faculty
members assigns a classroom exercise that reghirgsnts to share
sensitive and painful personal experiences. Tindesits are graded on the
assignment. The alleged purpose is to enhancecienselling skills
through the development of self-awareness, empatid/pbjectivity. The
students have concerns about grades, coercionpfaurkvacy, and
confidentiality. You are uncertain how to addrdgs dilemma inasmuch
as you recognize both the potential for the pengprdessional growth of
the students, and the strong belief of faculty thate should be no
interference in their academic freedom to condueir town courses as they
choose.(How do you assess the competing interests inrfgndi ethical solution?)

You are the head of a psychology department irhaddoard and are
informed by one of your psychology staff that parsal from a student
support service have been administering subtests tihe Wechsler
Intelligence Scale for Children and providing rdpan the results. The
reports are being placed in the children’s scheobrd. None of the
personnel in question are psychologists; nor, tor ¥mowledge, have any
of them received training or appropriate supervisar their work in this
area. The head of the student support serviadatively new to the board;
however, you know there have been long-standingjdes between your

staff and the personnel of this servig@ihat are the ethical issues? How should
you proceed?)
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Authors’ Note

Co-authoringethical Guidelines for Supervision in Psychologgathing, Research,
Practice, and AdministratiofCPA, 2009) andResource Guide for Psychologists:
Ethical Supervision in Teaching, Research, Practice, anmhiAstrationhas been an
exciting, reflective, and informative experiencatthas been based on wide
consultation. It is only recently that psycholdgs focused on competency and
ethics in providing supervision. We hope that sradvill find that thiResource
Guideprovides support, encouragement, and joy in aagrgut their supervisory
responsibilities. May the discourse on ethics sugkrvision continue to thrive.
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Preamble

Psychologists have a responsibility to engagehicat conduct in all aspects of their
work. A number of inter-related documents serva &sundation for supporting
psychologists in maintaining ethical standards gmad professional judgment when
carrying out their psychological activities.

Ethical principles (Respect for the Dignity of Rars, Responsible Caring, Integrity in
Relationships, and Responsibility to Society) aodesponding values and standards are
articulated in th&€anadian Code of Ethics for Psychologi€$*A, 2000). Thiode
serves as a guide for all work undertaken by pdggists and has been adopted by the
majority of Canadian regulatory jurisdictions arauntary associations. Included in the
Codeis an ethical decision-making process that isfaefpr psychologists in resolving
ethical dilemmas that may arise in all aspecteirtwork. Further assistance for
psychologists on the use of tBedeand on ethical decision making is found in the
Companion Manual to the Canadian Code of Ethicdfeychologistg¢Sinclair &

Pettifor, 2001), which contains elaborations onghaciples described in tHeéodeas

well as vignettes of ethical dilemmas that dematstconflicts between ethical
principles or values and examples of using thesi@eimaking process in resolving such
dilemmas.

Codes of conduct have been developed in many Martérican jurisdictions. Such
codes (sometimes called “standards of professimmaduct” or “standards of conduct”)
serve as vehicles for the translation of relevaetgs of legislation and the profession’s
ethical principles and values into more specifitirdigons of behaviour. From a
regulatory perspective, such codes constitute eaétnle rules to be used in adjudicating
disciplinary complaints. Rules tend to constitoii@imally acceptable behaviours for
registered psychologists providing services inresgliction, whereas ethical principles
provide a framework for ethical attitudes and bétarg that go beyond the minimally
acceptable, and apply to all psychologists in fatheir activities.

From time to time, further elaboration of the apation of the principles and values
underlying a code of ethics is needed to help gpgehologists in a particular area of
activity. The currenGuidelinesprovide such an elaboration to the practice of
supervision. Unlike government legislation or codé conduct of regulatory bodies,
theseGuidelinesdo not have the force of law. Rather, they prevadvice on the
applications or interpretations of ethical prinepland values to a specialized area of
psychological activity.

In Canada, guidelines often are cross-referenceeflect the four ethical principles of
the Canadian Code of Ethics for Psychologi@®A, 2000Y. The currenEthical

% To date, CPA has approved the following guidelit@sidelines for Non-Sexist
Researcl{Stark-Adamec & Kimball, 1984 uidelines for Psychologists Addressing
Recovered Memorid€PA, 1996/2001)Guidelines for Non-Discriminatory Practice
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Guidelines for Supervision Psychology: Teaching Research, Practice, and
Administrationare primarily aspirational and facilitative, andymwaquire professional
judgment in applying them in specific situatiorihe Guidelinesare intended to support
ethical decision making when ethical principlesta interests of different parties appear
to be in conflict. Thé&uidelinesshould be read in conjunction with relevant sexgiof

the Canadian Code of Ethics for Psychologi&$°A, 2000) and other guidelines that
pertain to the reader’s area of specialization.gslelines, they demonstrate how the
Canadian Code of Ethics for Psychologists for Psjmfistsmay be applied to
supervision as a special area of activity.

Introduction

Psychologists recognize that supervision is a gfieed area of psychological activity
that has its own foundation of knowledge and skiitst are enhanced by education and
training. Supervisors have an ethical respongytiiti pursue available opportunities and
resources to continuously improve their abilitysapervisors. This could include formal
mechanisms, such as workshops and supervisiomigaes well as informal
mechanisms, such as reading, peer discussion, antbnmg.

The application of ethical principles by both syp&sr and supervisee is important in
maintaining a positive learning situation that wilaximize benefits for all concerned.
The supervisory process is interactive, with bagbesvisors and supervisees being
responsible for adhering to ethical guidelineshiirtrelationships. Therefore, wherever
possible in this document, ethical guidelines aes@nted as shared responsibilities.
However, the supervisor, because of the highenstabwer, and knowledge, has the
greater responsibility, and recognizes that thesugee is more vulnerable when
problems arise. Many psychology supervisors apersisees find supervision to be a
rewarding experience. However, some supervisesmlain of perceived incompetence
or neglect, or of exploitation and abuse on thé plsupervisors, and some supervisors
complain of a lack of awareness by the superviséesther appropriate supervisee role,
or the supervisee’s lack of adequate prior learaimgdfor openness to new learning.

The purpose of thegguidelineds to provide an ethical framework for maintainey
effective and mutually respectful working allianoetween supervisor and supervisee.
Such a positive relationship enhances learningghvim turn results in the supervisee
working to a higher standard of performance thateamts from harm those who are
affected by their work (e.g., students, clientseggch participants, supervisees,
supervisors, and relevant organizations). Thersigm has a special responsibility to
address fluctuations and possible ruptures indpersisory relationship in ways that are
respectful, constructive and open.

Supervision occurs in a variety of settings (ecbpical, educational, organizational,

(CPA, 1996/2001), anGuidelines for Ethical Psychological Practice wittomenCPA
SWAP, 2007).
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research, and administrative). Supervision magdueational in contributing to skill
development in a variety of different areas andhatsame time, may serve an evaluative
gatekeeper role in determining who graduates fraraiaing program or who is admitted
to practice in the profession by the provinciatiterial regulatory body. Supervision
may serve an administrative or management fun¢hiahemphasizes quality control.
Supervision may be formal or informal, contractoiaimplied, and subject to change
over time. Therefore, the required content knogedf each area of activity varies, but
the ethical nature of the supervisory relationssigimilar across all the areas of activity.
In addition, there may be a gradation in superyisoles, for example, the immediate
supervisor may be accountable to a senior supemnwiso is accountable to the Director
or administrative head of a service or academignam. All levels of supervision are
complementary. Where differences, conflicts otpems arise, the senior levels of
supervisors have greater responsibility for resg\them in ways that are respectful,
collaborative and positive. A key issue in supgpn is the management and resolution
of multiple responsibilities.

Most of the literature on supervision as a spewie@h of activity relates to clinical
psychology. However, psychologists provide sumséowi in research, practice, and
administration across a variety of domains, inaigdtounselling, clinical, school,
organizations, and social policy. The ethical éssare similar. All forms of supervision
involve learning and ensuring the safety, effectass, and quality of psychological
performance.

There are various definitions and models of sugei but all seem to include the
following skills for supervisors: maintaining a vkang alliance; observing, evaluating,
and gatekeeping; supporting; providing construclieezlback; facilitating self-
evaluation; instructing; modelling; mentoring; amdtual problem solving. Education in
and training for these skills often has been mihionabsent from the psychologist’s
professional preparation. Complementary to thissar supervisors, skills for
supervisees include: understanding the tasks, parpoles, and boundaries of
supervision; maintaining a working alliance; prepgradequately for supervision
sessions; remaining open to feedback; and takitigtime in discussing innovative ideas.

The supervisor and supervisee recognize the poifferethtial that exists between their
respective roles and the potential for conflicthexn the interests of the supervisee and
the evaluations that the supervisor as gatekeepgmmake regarding the supervisee’s
graduation from the training program, entrancentogrofession, or advancement in an
organization. Special skills are required in mangghese potentially different roles in a
positive constructive manner.

TheseGuidelinesdo not specifically address situations in whichigh®logists supervise
non-psychologists, or where psychologists are sugeEat by non-psychologists.
However, clarification and agreement on roles, etgi®ns and required competencies
are especially important in these situations tonta@ming positive supervisory
relationships.
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Definitions

The content of the following three definitions ofpgrvision appear relevant to all
contexts for supervision, despite the fact thay #re selected from sources in which the
focus is primarily on clinical practice.

Definition of supervision from th®Mutual Recognition Agreeme(2001, p. 10):
[Supervision is] a kind of management that involkesgponsibility for the services
provided under one’s supervision and may involeeheng in the context of a
relationship focused on developing or enhancingctbrapetence of the person
being supervised. Supervision is a preferred \eliar the integration of
practice, theory and research, with the superve®role model.

Definition of supervision from Falender and Sha$iean (2004, p. 3)
Supervision is a distinct professional activitywhich education and training
aimed at developing science-informed practice aodifated through a
collaborative interpersonal process. It involvdsservation, evaluation,
feedback, the facilitation of supervisee self-amsent, and the acquisition of
knowledge and skills by instruction, modeling, amatual problem solving. In
addition, by building on the recognition of theestgths and talents of the
supervisee, supervision encourages self-effic&ypervision ... is conducted in a
competent manner in which ethical standards, I@gascriptions, and
professional practices are used to promote andgutothe welfare of the client,
the profession, and society at large.

Definition of supervision from Bernard and Goody&#004, p. 8)
Supervision is an intervention provided by a m@eiar member of a profession
to a more junior member or members of that saméepsion. This relationship
is evaluative, extends over time, and has the saimebus purposes of enhancing
the professional functioning of the more juniorgmar(s), monitoring the quality
of professional services offered to the clientd #iee, he, or they see, and serving
as a gatekeeper for those who are to enter thaquaatr profession.

With respect to the gatekeeper function mentionetiis third definition, supervisors
have an obligation to ensure that successful siggas meet at least minimal standards
of competence for their level of training in tharea of activity by the end of supervision;
moreover, supervisors assume responsibility foresiing problematic areas of concern
identified during the supervisory relationship dadnot passing or certifying
supervisees who are not meeting developmentallyopppate standards.

There are two major categories of supervision; developmental supervision and
administrative supervision. For developmental sup®n, the focus is on
educating/training/mentoring supervisees to imprbnegr skills in some way.
Administrative supervision reflects a type of aau@bility or quality control that serves
more as a management function than an educatioeal Both forms of supervision
involve monitoring for safety and effectivenessi &oth involve some form of
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evaluation (e.g., meeting departmental practicdajines for a hospital-based
psychologist; expectations for progress in skiltelepment for a psychology practicum
student; meeting standards for conducting research)

Guidelines for Ethical Supervision

PRINCIPLE I: RESPECT FOR THE DIGNITY OF PERSONS

The principle of Respect for the Dignity of Persoeguires supervisors and supervisees
to demonstrate respect for each other as wellraalfother persons with whom they
relate in their psychological activities. Respagblves valuing the innate worth of
persons and not using them solely as a meansdadinRespect is an essential
characteristic in the relationship between supersiand supervisees. The supervisee
shares the responsibility for respect, even thdhgtsupervisor has the greater
responsibility for modelling and maintaining a resgiul relationship and for addressing
problems that may arise. The power differentialsatd the complexity of the
supervisory relationship.

Supervisors and supervisees should:

1. Demonstrate respect, courtesy, and understandiregafin other in their
respective roles.

2. Be vigilant in all situations to prevent discrimiizan on the basis of personal
characteristics, e.g., ethnicity, race, religioender, sex, sexual orientation,
gender identity and expressjonarital status, age, and socioeconomic status.

3. Share in defining the goals and role expectationghie supervisory relationship.

4. When establishing a supervisory relationship, dselpreferences for theories
and practices, as well as strive to disclose paldwases, beliefs, and personal
characteristics that may affect the supervisorg@ss.

5. Address professional and interpersonal differehetaeen supervisor and
supervisee in as open, amicable, and constructivayaas possible. If
appropriatethey shouldcconsider third party consultation or mediation.

6. Clearly define the parameters of supervisee andrsigor confidentiality of
personal information shared during supervisionluigiog stated limitations
relevant to reasonable curricular and educatiolaarpng for the enhancement of
learning, evaluations of competency for indepengeadtice as required by
regulatory bodies, and legal requirements to preserous and imminent harm.

7. Make reasonable accommodations for valid crisesiexpected events in the life
of the supervisee or supervisor that may tempgrarierfere with supervision.

PRINCIPLE I1: RESPONSIBLE CARING

The principle of Responsible Caring requires suigers and supervisees to care for the
wellbeing and best interests of persons who, agdrozations that, benefit directly from
their work and, where the benefit is indirect,d&d care that their work meets expected
standards of performance. Responsible caringialsives self-awareness and self-
exploration of personal attitudes and beliefs thay influence how they conduct their
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psychological activities. Knowledge regarding, attitudes toward a range of
population diversities are especially importanhe Bupervisee shares these
responsibilities even though the supervisor hagthater responsibility for maintaining
a level of caring that benefits concerned parties.

Supervisors and supervisees should:

1. Share, under the leadership of the supervisogrdichtion and understanding of
their respective roles and how to use them to esthbrarning and performance in
psychology. They should be well prepared, makeiefft use of time, and be
receptive to mutual learning.

2. Keep up to date with the standards, guidelinesegodws, and regulations that
are specific to the work undertaken or to the wta&p, and which support
supervisor-supervisee learning. They should corttminselves to long term
continuing-competence activities.

3. Establish their current levels of competence inrdlevant areas as a basis for
defining supervision goals, procedures, and coouti

4. Aspire to the same standard of work by superviasagould be required of
competent psychologists not receiving supervision.

5. Keep up to date with current knowledge and compméerin supervision, as
appropriate to your role expectations.

6. Be aware of professional and personal limitatidvag may affect working
relationships, be open to and elicit feedback miggrissues, and manage
limitations in ways that support a positive supgovy relationship.

7. Maintain records to a standard required by thersattithe psychological activity
and setting, and to the extent needed to maintagffactive supervisory
relationship.

8. Ensure availability for supervision at all reguiianes and ensure that there are
special arrangements for communication in the esEnhanticipated
circumstances or emergencies.

9. Ensure that articulated plans are in place to addeenergencies or other serious
events.

10. Maintain supervision on site where appropriate possible, and where
inappropriate or not possible, maintain the qualitgupervision through creative
use of distance technology.

11. Seek clarification of the respective responsilefitof supervisees and supervisors
when supervision is provided concurrently from mibi@n one supervisor (e.g.,
university supervisor and field supervisors, supgamns in different specialty
areas, cross-disciplinary supervision).

PRINCIPLE I11: INTEGRITY IN RELATIONSHIPS

The principle of Integrity in Relationships requirepenness, objectivity, honesty,
straightforwardness, and avoidance of conflichééiiest in keeping with respect and
caring for others. Any exceptions need to befjestiby the ethical principles of the
Canadian Code of Ethics for Psychologiatsl are not permitted only as a matter of
convenience. The supervisee shares these resgitiasileven though the supervisor has
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the greater responsibility for maintaining an opresting relationship and for addressing
problems that may arise.

Supervisors and supervisees should:

1.

2.

3.

Identify and address conflict in the supervisofgtienship in open, honest, and
beneficial ways.

Explore personal values as they are relevant tataiaing adequate objectivity
to the work under supervision or to the supervigopcess.

Respect each other’s substantive contributionegearch findings and to
publications, give credit as earned, and avoiddistprtion of results for
personal, political, or other reasons.

Avoid all forms of exploitation, or actions thatrhrathe supervisor or supervisee
(e.g., financial, sexual, gossip, blackmalil, fadlegations, and coercion in the
supervisory and the work relationships).

Strive for the highest level of competence consistath the supervisee’s
developmental level, training and experience.

On an ongoing basis, be open in sharing informaiiith each other about the
supervisee’s level of professional development.

Avoid dual or multiple relationships that may berhful to themselves, to others,
or that interfere with the learning objectives lod supervisory process.

Be aware oprofessional boundaries in the supervisory relatign and manage
additional roles (e.g., social relationships) imanner that does not compromise
the supervisory relationship. Intimate sexualtrefeships, however, are
prohibited.

Ensure that relevant parties (e.g., clients, gaasgjiand research participants) are
informed that the services/activities are beindgqgrered by an individual who is
under supervision, are discussed with a supenasal that these parties if they
wish may request a meeting with the supervisor.

10. Present accurate evaluations in providing direstliiack and in providing

references.

PRINCIPLE IV: RESPONSIBILITY TO SOCIETY

The principle of Responsibility to Society requitkat psychologists have a

responsibility to promote the collective wellbeioigsociety. There are many ways from

a foundation of teaching, research, practice, @milimistration that supervisors and
supervisees can contribute to the welfare of spciBsychologists who practice their
discipline with high standards serve the publieiiest, as do those who advocate for
change in social policies. There is a wide rarfgeays in which psychologists may
contribute to the greater good of society. Theesupee and supervisor need to be aware
of the responsibility to promote the collective Wlbeing of society.

Supervisors and supervisees should:

1.

2.

Be open to considering appropriate roles for pshadists in promoting social
advocacy or social justice.

Take into account systemic issues that apply tgé#necular area of work that is
being supervised and in the management of comfjgtiterests.
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. Ensure that issues of ethics and standards, andghkand regulatory
requirements that apply to the particular area@fkvware addressed.

. Strive to achieve the highest quality of learnirani the supervisory relationship
in order to use their combined competence to s @ublic interest.

39



References/Selected Bibliography

A comprehensive bibliography is provided belowtfee benefit of persons who wish to
familiarize themselves with the literature on cotepey issues in supervision of
psychologists.

Allen, T.D., & Poteet, M.L. (1999). Developing effere mentoring relationships:
Strategies from the mentor’s viewpoiareer Development Quarterly, 89-73.

Alonso, A. (2000). On being skilled and deskilledeapsychotherapy supervisdournal
of Psychotherapy Practice and Researcty®361

Bartell, P. A., & Rubin, L. J. (1990). Dangerouadions: Sexual intimacies in
supervision Professional Psychology: Research and Practite422-450

Berger, S. S., & Buchholz, E. S. (1993). On becanarsupervisee: Preparation for
learning in a supervisory relationshipsychotherapy: Theory, Research,
Practice, Training, 30, 86-92.

Bernard, J. M., & Goodyear, R. K. (2008undamentals of clinical supervisi¢g8® Ed.).
Boston: Allyn & Bacon.

Bond Claire, J., Valus, L., & Dwyer, E. (2000). @umyisor and intern perspectives on
supervisionCognitive & Behavioral Practice, 72,87-193.

Bridge, P., & Bascus, L. O. (1990). Documentatibpsychotherapy supervision.
Psychotherapy in Private Practice(8), 79-86

Canadian Psychological Association. (19&8Byidelines for therapy and counselling with
womenPrepared by J. Pettifor, C. Larsen, & L. CammamrCPA. Ottawa, ON:
Author.

Canadian Psychological Association. (20@Aanadian code of ethics for psychologists
(3% Ed.). Ottawa, ON: Author.

Canadian Psychological Association. (128®1).Guidelines for non-discriminatory
practice.(Rev. Ed.). Prepared by S. Crozier, S. Harris, &sén, J. Pettifor, & L.
Sloan for CPA. Ottawa, ON: Author.

Canadian Psychological Association. (1996/20GLjidelines for psychologists
addressing recovered memori€separed for CPA by S. Crozier & J. Pettifor.
Ottawa, ON: author.

Canadian Psychological Association Section on WoamehPsychology (SWAP).
(1980).Guidelines for therapy and counselling with wonm@ttawa, ON: Author.

Canadian Psychological Association Section on WoamehPsychology (SWAP).
(2007). Guidelines for Ethical Psychological Pregtivith Women. Ottawa, ON:

40



Author.

Carifio, M. S., & Hess, A. K. (1987). Who is thesml supervisorProfessional
Psychology: Research and Practice, 284-250

Cikanek, K., McCarthy Veach, P., & Braun, C. (2Q0%Jvanced doctoral students’
knowledge and understanding of clinical supervesbical responsibilities: A
brief report The Clinical Supervisor, 2B8), 191-196

College of Alberta Psychologists. (2006uidelines for supervisors and registered
provisional psychologistsRetrieved 18 April 2007, from
http://www.cap.ab.ca/pdfs/supofprovguideline.pdf

Constantine, M. G. (2001). Perspectives on multical supervisionJournal of
Multicultural Counseling and Development, 28-101

Delourme, A., Edmond, et al. (200Zpa supervision en psychanalyse et en
psychothérapieParis: Dunod.

Falender, C. A., & Shafranske, E. P. (20@)nical supervision: A competency-based
approach Washington, DC: American Psychological Assocratio

Falender, C.A., & Shafranske, E.P. (Eds.). (20@8)sebook for clinical supervision: A
competency-based approadiashington, DC: American Psychological
Association.

Fedida, P. (1983). La supervision des cures pshénapeutiques et la question du tiers.
Psychothérapies, I1(1), 19-26.

Gatmon, D., Jackson, D., Koshkarian, L., Martos4peM., Molina, A., Patel, N., et al.
(2001). Exploring ethnic, gender, and sexual oagoih variables in supervision:
Do they really matter3ournal of Multicultural Counseling and Developme2f,
102-113.

De Perrot, E. (1995). De la supervision de la pstuérapie d’inspiration
psychanalytique: Essai sur la dimension pédagogRgiehothérapies, X\I25-
126.

De Perrot, E. (1996). De la supervision de la pstlograpie d’inspiration
psychanalytique: Essai sur le maniement du corarestert.Psychothérapies,
XVI,93-100

De Perrot, E., Rozmuski-Dreyfus, C., Schneider,. P&EStauffacher, M. (2002).a
supervision de la psychothérapkaris: Masson.

Goodyear, R. K., Crego, C. A., & Johnston, M. WA92). Ethics issues in the
supervision of student research: A study of criticeidents.Professional
Psychology: Research and Practice, 233-210.

41



Harrar, W. R., VandeCreek, L., & Knapp, S. (19%thical and legal aspects of clinical
supervision Professional Psychology: Research and Practite32-41.

Haynes, R., Corey, G., & Moulton, P. (200GB}inical supervision for the helping
professions: A practical guid®acific Grove, CA: Brooks/Cole.

Henderson, C. E., Stringer Cawyer, C., & WatkinseC Jr. (1999). A comparison of
student and supervisor perceptions of effectivetpmam supervisionThe
Clinical Supervisor, 181),47-74.

Holloway, E., & Carroll, M. (Eds.). (1999]raining counselling supervisors: Strategies,
methods, and techniqudsondon: Sage.

Huwe, J. M., & Johnson, W. B. (2003). On being acelent protégé: What graduate
students need to knodournal of College Student Psychotherapy,41-57.

Johnson, E. A., & Stewart, D. W. (2000). Clinicapsrvision in Canadian academic and
service settings: The importance of educationniingi, and workplace support for
supervisor developmerntanadian Psychology, 4124-130.

Johnson, W. B. (2002). The intentional mentor: t8gees and guidelines for the practice
of mentoring Professional Psychology: Research and PractiGe88-96.

Johnson, W. B., Huwe, J. M., & Lucas, J. L. (20@ational mentoringJournal of
Rational-Emotive & Cognitive-Behavior Therapy, 38;54.

Johnson, W. B., Elman, N. S., Forrest, L., RobikérN., Rodolfa, E., & Schaffer, J. B.
(2008). Addressing professional competence problartrainees: Some ethical
considerationgProfessional Psychology: Research and Practice 589-599.

Kanz, J. E. (2001). Clinical-supervision.com: Issuethe provision of online
supervision. Professional Psychology: ResearchRuadtice, 32415-420.

Ladany, M., Friedlander, M. L., & Nelson, M. L. @®). Critical events in psychotherapy
supervision: An interpersonal approadiVashington, DC: American
Psychological Association.

Lecomte. C. (2002). La supervision clinique: unaegpde réflexion pour le
développement de la compétence professionriglieme, 39184-191.

Lecomte, C., Castonguay, L-G., Cyr, M., & Sabou8n(1993). Supervision and
instruction in psychotherapy integration in C. &er & J. Gold (Eds.).
Comprehensive handbook in psychotherapy integraNew York, NY: Plenum.

Lecomte, C., & Savard, R. (2004). La supervisianigle: Un processus de réflexion
essentiel au développement de la compétence piariesfie. Dans T. Lecomte et
C. Leclerc,Manuel de réadaptation psychiatriqueresses de I'Université du
Quebec.

42



Lecomte, C., Savard, C., Drouin, M.S., & Guillon, (2004). Qui sont les
psychothérapeutes efficaces? Implications pouwradtion en psychologie
clinigue Revue Québécoise de Psychologie,735102.

Mutual recognition agreement of the regulatory lesdior professional psychologists in
Canada (2001). Retrieved 18 April 2007, from
http://www.cpa.ca/documents/MRA.pdf

Nelson, M. L., & Friedlander, M. L. (2001). A clo&mok at conflictual supervisory
relationships: The trainee’s perspectiyeurnal of Counseling Psychology, 48,
384-395.

Pope, K. S., & Vasquez, M. J. T. (200F}hics in psychotherapy and counseling: A
practical guide(3“ ed.). San Francisco: Jossey-Bass.

Reichelt, S., & Skjerve, J. (2002). Correspondéreteveen supervisors and trainees in
their perception of supervision evenieurnal of Clinical Psychology, 5859-
172.

Robiner, W. N., & Schofield, W. (1990). Referenoessupervision in clinical and
counseling psychologyrofessional Psychology: Research and Practide? 97 -
312.

Schultz, W. E., Sheppard, G. W., Lehr, R., & ShdpBt (2006)Counselling ethics:
Issues and case®ttawa, ON: Canadian Counselling Association.

Sinclair, C., & Pettifor, J. (Eds.). (200Qompanion manual to the Canadian code of
ethics for psychologists, third editio®ttawa, ON: Canadian Psychological
Association.

Stark-Adamec, C., & Kimball, M. (1984). Sciencedraf sexism: A psychologist’s guide
to the conduct of non-sexist researCaanadian Psychology, 223-34.

Stark (-Adamec), C., & Pettifor, J. (199&}Xhical decision making for practising social
scientists: Putting values into practicd®ttawa, ON: Social Science Federation of
Canada.

Stoltenberg, C. D., McNelill, B., Delworth, U. (1998M supervision: An integrated
developmental model for supervising counselorsthadhpists San Francisco:
Jossey-Bass.

Tri-council policy statement: Ethical conduct fasearch involving human@ugust
1998, Updates May 2000, September 2002). Ottawa,@Mernment of Canada.

United Nations. (1948niversal Declaration of Human Rightdew York: Author.
Vacha-Haase, T., Davenport, D., & Kerewskky, SO@0Problematic students:

Gatekeeping practices of academic professionalhgsggy programs.
Professional Psychology: Research and Practice 135;122.

43



Vasquez, M. J. T. (1992). Psychologist as clingegdervisor: Promoting ethical practice
Professional Psychology: Research and Practice 198;202

Vespia, K. M., Heckman-Stone, C., & Delworth, U0Q2). Describing and facilitating
effective supervision behaviour in counseling tegisPsychotherapy: Theory,
Research, Practice, Training, 396-65.

Wood, J. A. V., Miller, T. W., & Hargrove, D. S.@25). Clinical supervision in rural
settings: A telehealth modétrofessional Psychology: Research and Practice,
36,173-179

Worthington, R.L., Tan, J.A., & Poulin, K. (200Bthically questionable behaviors
among supervisees: An exploratory investigatiethics & Behavior, 12323-
351.

44



