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Background

InJune 1992 the Professional Affairs Committee of the Canadian Psychological Association (CPA)
formed a Working Group of representatives from severd sections of the Association aswell as from the
Canadian test digtributing industry.  The purpose of this group wasto examine the effectiveness of thetwo
magor safeguardsthat the North American test industry normally employsto help protect the public againgt
test misuse.

The need for such an examination ssemmed from aconcern raised in aletter received by CPA over
one of the safeguards, athree-level test classfication system. Thissafeguard, which was devel oped more
than 40 years ago by the American Psychologicd Association (APA, 1950), is a systemthat categorizes
psychometric testsin terms of the professona qudlifications or training needs that test users must meet in
order to employ these tests in an gppropriate manner (see Appendix A). Although initidly intended as
information to be included by a test publisher in atest manud, over the years many firms have employed
the system to labdl thetestsin their catalogues. Theselabelsin turn are then used to restrict sles and thus
help to ensure that tests which may be difficult to administer and/or interpret are sold only to qudified
purchasers.

Intheletter to CPA the author dleged that one firm had |abelled ingppropriately severd of thetests
initscataogue. According to the author, thisfirm was making availableto the publicasLeve A tedts, tests
which should have received a Level B classfication. The author's concern was that by assgning a lower
level to these tests the firmmay have been sdlling the tests to individua s who lacked proper quaifications.

Because the dlegation rested on the assumption that firms typicaly agree with one another when
they make use of the three-level system, before responding to the dlegation it was consdered important
to verify thisassumption. To thisend an investigation was undertaken of the cataloguesissued in 1991/92
by asample of 17 North American firms. The am of the investigation was to determine if, in fact, there
is condgsgtency among firms when firms assign either aLeve A, B, or Cto agiven test. During the course
of the investigation information was aso gathered on the second safeguard that the test industry normdly
employsto protect the public, namely, test user qualification satements. Thefindingsfromthisinvestigation,
which are contained in two preliminary reports (Simner, 1992, 1993), reveded a number of serious
shortcomings in the implementation of both safeguards. Because it was these shortcomings which, for the
most part, led to the recommendationsin the present report, the outcome of thisinvestigation coupled with
the nature of the shortcomings that emerged from the investigation are summarized below.

SAFEGUARD #1. THREE-LEVEL TEST CLASSIFICATION SYSTEM

As mentioned, the investigationinvolved materid in the cataloguesissued by 17 firms, Sx of which



made use of the three-level sygem. Since the dlegation dedt only with tests employed primarily in
educationa settings, the investigation was confined to tests of thisnature. In total, 139 tests that matched
this description were located in the catalogues and, of this number, 27 tests were listed in the catalogues
of more than one firm.

A taly sheet was congtructed that contained the A, B, and C Leves assgned by each of the six
firmsto each of the 27 tests. Prior to evauating this data, however, it was important to consider that the
APA sysem, asshown in Appendix A, provides only limited information on the professond quaifications
associated with the three levels. Because of this limitation each firm had developed its own set of
qudifications. Thus, rather than smply note whether the firms employed the same A, B, or C Leve when
they referred to the same test, it was necessary to make use of the operational definitions for these levels
that the firms themsalves had developed.

With this added informationin mind it then became possible to compare, across firms, the actua
training needed according to each firm in order to purchase each of the 27 testsin the sample. Contrary
to the assumption that firmstypically agreewith one another when they employ the APA system, theresults
of these comparisonsreved ed that disagreements outnumbered agreements. Specificaly, the comparisons
showed that in 18 out of the 27 tests, one firm required lesstraining than another firm to purchasethe same
test. Moreover, these disagreements among the firms were not confined to only a few firms but instead
were scattered across al six firms. Therefore it would gppear that the alegation of improper labding, in
redity, might not be a charge that gpplies only to the firm in question but instead may be a charge that
reflects afairly widespread practice in the test distributing industry.

What are the consequences of this practice? Consider, for example, the Strong Interest Inventory.
This test, which is frequently used in educationd settings for the purpose of making academic and career
counsdlling decisions, was available for purchase from three of thefirms. Moreover, thistest wasreferred
toasaB Leve product by dl threefirms. Despite thiscommon label, however, two of the firms disagreed
with the third firm on the training needed to purchase aB Leve product. Asaresult of this disagreement,
whereas in order to purchase the Strong from one of the firms an individua needed the equivaent of a
Master's degree, to purchase the Strong from the other two firms, an individua could have aslittle as one
course in measurement from an accredited college. Hence, intermsof the first shortcoming, thisexample
illustrates how a person who may not be qudified to purchase atest according to onefirm that makesuse
of thethree-level system, can il gain accessto the test through another firm which not only makes use of
the system but dso assgns the same leve in the system to that test.

The second shortcoming had to do with the category headings that the firms assigned to the tests
in their catalogues. As shown in Appendix A, in the three-level system category headings such as
achievement, proficiency, aptitude, projective, and mentd are quite important because these headings are
tied directly to the training needs in the systemitself. Thus, for proper use of the system, al tests should
appear in catalogues under headings that either match or closaly resemble the headings in this system.
Furthermore, in the case of an individua test listed in more than one catdogue, that test should appear



under the same heading in each catdogue. Unfortunately, however, congstency of this nature was rarely
encountered in the catal ogues under review. For ingtance, the Bender Visual Motor Gestdt Test waslisted
in four catalogues under as many as eight different headings. Asde from the fact that a number of these
headings were not even mentioned in the three-level system, in the case of the few headings where a
reasonable match was evident, the headings themsal ves were associated with different levelsin the system.

Thus, whereas the onefirm that referred to the Bender as atest of menta retardation and therefore should

have sold thistest asa Leve C product, the other firm that referred to the Bender as an achievement test
could have sold thistest, with equd legitimacy, asalLeve A product.

The third shortcoming to emerge from this investigation had to do with the Level A designation.
According to the three-level system, the guiddine for assigning an A Level to a given test is whether that
test "can be adequately administered, scored, and interpreted with the aid of the manua and a generd
orientationto the kind of organization in which oneisworking." No mentionismadein thisguiddine of the
need for apurchaser to be ableto eva uate the psychometric properties of thetest. Sincethreeof thefirms
offered unredtricted accessto A Levd tests, the problem here is whether there are indeed tests to which
purchasers without any background in testing should have such access. For instance, of the 27 tetsin the
sample, the following were designated by severd of these firms as Leve A products: AAMA Adaptive
Behavior Scale-School Edition, the Gray Ord Reading TestsRevised, the Test of Language
Deveopment-2, the Test of Written Language-2, and the Wide Range Achievement Test-Revised. To
make proper use of these tests, however, an individua would need to be familiar with such measurement
terms as standard scores, percentile ranks, age equivaents, and Rach Method. Because these areterms
that very few individuas who lack measurement training would understand, it would certainly seem that
access to tests of this nature should have been restricted to individuas who had completed at least one
university course in measurement.

The find shortcoming associated with this first safeguard was the infrequent use that was made of
the sefeguard. Recdl that of the 17 firms whose catd ogues were reviewed, 11 firmsfailed to employ the
three-level sysem. Neverthdess, many of these 11 firms had in their catalogues the same tests that were
listed in the cataogues of the Six firmsthat did use the system. Of particular concern in this regard were
those tests that received C Leve ratings by the firms that employed the system and, therefore, were
restricted toindividuaswho had completed an advanced degree and had recel ved training in measurement.
Quite often these tests were treated by the firms that did not use the system as items that were readily
accessibleto dl purchasers regardless of testing experience. Take, for example, the Quick Neurologica
Screening Test (QNST). Thistest was listed in one catalogue asaredtricted C Levd item, whichisinline
with comments made by Adams (1985) in his review of the QNST in the Ninth Mental Measurement
Y earbook. Despite Adams comments and the fact that for appropriate use the QNST should only be
adminigered by individuas with graduate training in both neuropsychology and measurement, this test
appeared in the catalogues of three other firmsthat did not employ the systlem. Inthecase of eech firmthe
QNST was recommended for use by classroom teachers without the need for the teachers to have
completed even one undergraduate course in either neuropsychology or measurement.



SAFEGUARD #2. TEST USER QUALIFICATION STATEMENTS

Unlike the first safeguard, which only six of the 17 firms employed, test user qudification
statements, asthe second major safeguard, appeared in the catal oguesissued by 14 of the 17 firms. These
statements, which prospective purchasers are required to complete, contain a series of questionsthat dedl
with the purchaser's prior training and experience in testing. The answersto these questions are then used
to help firms decide whether a given individud is indeed qudified to buy a given test. Unfortunately,
however, nine of the 14 firms that made use of test user qudification statements aso had waiver clauses
in their catalogues that exempted certain individuals from the need to complete these statements.
Moreover, because the exemptions typicaly were based on the individud's occupation or professiond
afiliaionand had little to do with the individua's training, these exemptions by themsalves could essily give
unquaified persons access to tests that otherwise would be restricted to appropriately trained personnel.

Teachers, for ingance, frequently received an exemption under awaiver clausethat dlowed them
to purchase both Level A and Leve B tests. According to arecent survey by Rogers (1991), however,
of 33 teacher training faculties across Canada, only five required teachers who mgored in elementary
education to complete a course in measurement. In fact, Rogers, in commenting on the findings from his
urvey, estimated that "gpproximately 60% of prospective dementary school teachers and up to three
quarters of future secondary teachers will not complete an undergraduate measurement and evauation
course prior to beginning to teach” (p. 185-186). Thusthereisgood reason to believe that many teachers
may not have the proper background to employ correctly either aLevel A or aLeve B test.

To illudrate the seriousness of this matter consider, for instance, the Bruininks-Oseretsky Test of
Motor Proficiency and the Vineland Adaptive Behavior Scales(classroom edition), two teststhat often are
used in educationd settings @ the dementary level. Both tests were evauated in Hammill, Brown, and
Bryant (1989) by severa independent reviewers. In the case of both tests, because the mgority of the
subsca es were unacceptable from the stlandpoint of reliability and vaidity, the reviewers concluded that
neither test could berecommended for use. Nevertheless, both testswerelisted in one catdlogue asLevel
B products and the waiver clause inthat cataloguefor aLevel B product extended to classroom teachers.
In light of the reviewers comments it would certainly seem that the norma requirement, as sated in the
same catalogue, of graduate training in measurement, guidance, etc. to purchasealLeve B product should
not have been waived in the case of thesetwo testsand, in particular, that teacherswith little or no training
in measurement should not have been given ready access to either of these tests.

Consultation
As mentioned earlier, the findings summarized above are contained in two reports (Simner, 1992,

1993). Both reports were distributed to the members of the Working Group and to the Chairs of each
CPA section followed by open meetings held during the 1992 and 1993 CPA Conventionsto discussthe



findings ong with anumber of preliminary recommendations that aso were contained in the two reports.
Because many of the recommendations called for what several members of the Working Group referred
to as a radicd restructuring of the current set of test industry safeguards, it was suggested that the
recommendations should be circulated to as large an audience as possible before they appeared in find
form. The CPA Board of Directors, while approving the recommendations in principle, concurred with
this suggestion. Hence, in 1993 both reports were sent for comment to the following organizations: dl of
the Canadian provincia psychological associations, the Canadian Association of School Psychologists, the
APA Committee on Psychological Tests and Assessment, the European Test Publishers Group, the
European Federation of Professonal Psychological Associations Task Force on Assessment, and the
Association of Test Publishers. In addition, a number of individuals who were considered expertsin the
fidd of assessment were asked to share their views on these recommendations.  All of the comments
received were then consolidated into athird report (Simner, 1994) which was distributed to the Working
Group and to the CPA Section Chairs. Thisthird report served as the basis for further discussion at an
open mesting held during the 1994 CPA Convention.

In essence, the final set of five recommendations that appear below and which were approved by
the CPA Board of Directorsin November, 1994, are the result of a consultation processthat lasted more
than two years and that involved input not only from the members of the Working Group but also from a
number of individuas, professiona associations, and trade organizationsin Canada, the United States, and
Europe. Although the members of the Working Group aswell as the Board of Directors recognize that
these recommendations do not provide perfect solutionsto dl of the problems of test misuse that are now
being discussed in the literature (see for example Camara & Schneider, 1994; Dahlstrom, 1993;
Matarazzo, 1990: Merenda, 1990; Sternberg, 1992), it is hoped that they will provide reasonable and
timely solutionsto at least some of these problems.

Recommendations

RECOMMENDATION 1. Thethree-leve test classfication system currently used by firmsto categorize
tests should elther be replaced or supplemented by apurchaser classification system which recognizesthat
tests typicaly are employed for different purposes and that it is these different purposes which should
determine whether an individud is qudified to purchase a given test.

Comment. While there was considerable agreement among the members of the Working Group
aswell as among those who took part in the consultation process with the need to revise the three-level
system, at the same time questions were raised about the usefulness of this syssem. Because the system
in its present form requires each test to be assigned either an A, B, or C rating, there was concern over
whether such alimited rating scheme can adequately accommodate the range of skillsthat may be needed
to administer properly the more than 2500 tests that are now in print (Sweetland & Keyser, 1991). Also,
to make appropriate use of the present system, or even some expanded version of this system, it was felt
that the ratings themselves should be awarded by an organization with no commercid tiesto thetestsbeing



rated. From a practicad standpoint, however, it was consdered unlikely that there would be any
professond organizations or private firmswith either the willingness or the resourcesto review and assgn
ratings, on a regular basis, to dl the tests that are now entering the market. For example, the deventh
edition of the Mental Measurements Y earbook (Kramer & Conoley, 1992) lists 477 new or revised
commercidly availableinstrumentsthat have appeared on the market in thethree year period sincethetenth
editionof the yearbook was published. Infact, because of thisrecent proliferation of tests, for thefirst time
initshigtory the BurosIngtitute wasforced to restrict itself to reviewing only teststhat are sold commercialy
in the United States.

The solution to this problem suggested by the Working Group is either to replace or supplement
the current three-level system, which classfies tests, with a three-category system which classifies
individuas who have legitimate reasons to purchase tests. The firgt category would consist of individuas
who purchaseand usetestsfor decison-making purposes(e.g., counseling clients, making hiring decisons,
grade placement decisions, dlinic referrds, etc.) aswell asindividuas who teach students who eventualy
will purchase and use tests for these purposes. The second category would refer to individuals who
purchase and use tests for research purposes while the third category would include persons such as
librarians who purchase and store tests for use by others as reference materid.

Moreover, from the sandpoint of safeguarding the public, becauseit wasfelt that the consequences
of test misuse arelikely to befar more serious when tests are employed for decis on-making purposes, the
training requirements for the first category of purchasers should be more demanding than the requirements
for purchasersin the other two categories. At the sametime, though, becauseit iswidely recognized that
not dl testsrequire the sameleve of training to be used appropriately, even for decision-making purposes,
different training requirements should still be specified in the cataloguesfor certaintests. For ingtance, tests
suchasthe Bender Visua Motor Gestalt, the L uria-Nebraska Neuropsychologica Battery, the Minnesota
Multiphasic Persondity Inventory, the Minnesota Test for Differentid Diagnoss of Aphasia, and the
Wechder Intelligence Scde for Children, have traditionaly required supervised experience in test
adminigration and interpretetion in the form of ether a practicum or internship. Therefore, tests of this
nature should remain restricted and should not be sold to individuds who fail to meet this additiona
requirement. Hence, in the case of firmsthat do not employ the three-level system, either dl or at least a
representative sample of these tests selected from the firm's own catalogue, should be named in a separate
section of that catalogue.

Findly, to befair to purchasers, the members of the Working Group dso felt that allowances must
be made for dterndtive training procedures. In other words, it isimproper to assume that university level
courses in measurement provide the only means for gaining an gppropriate background in testing when,
today, anumber of professond organizationsaswell asfirms offer continuing education workshopswhich
may serve this purpose.

RECOMMENDATION 2. All firg-time purchasers, regardless of background, should be required to



completeatest user qudification statement. Hence, firmsthat publish and/or distribute tests should remove
from their cataogues al waiver clauses based on occupation, professiona membership, leve of graduate
training, etc. that exempt certain individuas from the need to complete such a statemen.

Comment. Much concern was expressed, not only by the members of the Working Group but
aso by the mgority of those who were contacted by the Working Group, over the use of waiver clauses.
In particular there was consderable agreement that neither membership in aprofessona organization nor
an advanced degree should be used as a substitute for gppropriate training in measurement. Fird, there
are no i pulationsin the membership requirements of professond organizations such as CPA or APA that
cal for competence in measurement.  Second, many graduate programs no longer require students to
complete coursesin psychologica measurement and only about one-quarter of the graduate departments
now even rate their sudents as skilled in the use of psychometric methods (Aiken et a., 1990). Hence,
there is smply no assurance that professonad membership or an advanced degree, by itsdlf, qudifies an
individud to properly evauate or administer a psychometric test.

RECOMMENDATION 3. The responsihilities assumed by test purchasers and by test distributors in
order to safeguard the public againgt test misuse must be clearly defined.

Comment. The ethicd standards adopted by CPA and APA that govern the conduct of their
membersintheuseof psychologica testsarequiteclear. However, the distinction between these standards
and the safeguards employed by the testing industry to protect the public againgt test misuse seems less
clear, at least according to theindustry representativesto the Working Group. Indeed thereis some merit
to thisdam in that publishers and distributors of tests often are blamed for test misuse asillustrated in the
comments received by Pope and Vetter (1992) in anationd survey on ethica dilemmas encountered by
members of the American Psychologica Association. For example, one psychologist stated that “When
the Binet IV came out, only one person was sent for training...We are often asked to add new testswithout
appropriate supervison. Test publishers aren't motivated to dow down saes by requiring training to
purchasetests' (p. 405). Atissue, of course, iswho should bear the responsibility for ensuring that tests
are employed appropriately. To darify this matter the following divisons of responsbility were
recommended.

Test Purchaser The ultimate responsbility for the gppropriate use of atest should rest with the
user of that test. This pogtion is one that has long been accepted by the publishing industry and
isexpressed in thefollowing statement which appearsin the catal oguesissued by most firmstoday:
"A test user should know his (or her) own qudifications and how well they match the qudifications
required for the uses of specific tests’ (APA, AERA, NCME, 1974, p. 58, item G1.1).

At the same time, however, professional bodies aswell asfirmsthat adhere to acode of ethicsor
to standards of practice which contain provisions on testing, and that adjudicate complaints that
stem from violations of these provisons, can help to ensure that atest purchaser will indeed abide



by the voluntary compliance component in this statement. Thus, atest purchaser should elther be
amember of such an association, registered by aprovincia regulatory body, or be employed by
such afirm. To bedear on this point theintent of the Working Group wasto ensure that thereis
an externd body that can act as amonitoring agent to which the public can turn in order to lodge
acomplaint when there is reason to believe that atest has been misused. For example, the most
recent version of the ethics code issued by the American Psychological Association requires that
psychologists "refrain from misuse of assessment techniques, interventions, results, and
interpretations and take reasonable steps to prevent others from misusing the information these
techniques provide' (APA, 1992, p. 1603, Standard 2.02b). The Ethics Committee of the
American Psychological Association not only has the authority to respond to complaints that may
arise from violations of this provison, it aso has the right to admonish its members and has done
S0 in the past when alegations of test misuse have been supported (for examples of sanctionsthat
have been applied in cases of test misuse by the Ethics Committee see APA, 1987, p. 109-120).

Test Publishers/Distributors Publishers/distributorsshould beresponsiblefor theappropriateuse
of tests only to the point of sdles. This means that dthough it is essentia to ensure that tests are
properly advertised and sold only to individua swho meet approved training requirements, it should
not be the responsibility of either a publisher or a distributor aso to ensure that tests are used
properly once they leave the firm. Nor should it be their respongihbility to offer coursesin testing.
Instead, when new tests appear on the market that require additiond skills, the responsbility for
offering continuing education workshops or mini-courses to train individuas in the proper use of
these new tests should be assumed by professiona associations, graduate departments, etc.

RECOMMENDATION 4. Firms should be encouraged to insart in their catalogues the Who May
Purchase Tests statement in Appendix D aswell astheTest User Qualification Statement in Appendix
E

Comment. These two statements were developed by the Working Group in order to
operationaize the provisons in the foregoing recommendations as well as to ensure that prospective
purchasers are made aware of these provisions. Firms, of course, may add to thetraining requirementsin
both statements if they chooseto do o. It isworth noting thet, in addition to operationaizing the provisons
mentioned above, clauses were added to both statements in order to address a number of further issues
that were brought to the attention of the Working Group. For example, severa organizations mentioned
that it is not uncommon for firms to receive orders from schools, hospitals, and other agencies with no
individud names on the order forms. When this happensit isimpossible for a firm to know whether the
person who initiated the order had previoudy completed a Test User Qualification Statement and,
therefore, whether that person isindeed qudified to purchase the test isquestion. To ded with this matter
the Who May Purchase Tests statement requires that ingtitutional purchase orders be "countersigned by
an individuad who has on file acompleted Test User Qualification Statement.”



RECOMMENDATION 5. Inorder to encourage firmsto make use of the Who May Purchase Tests
gatement aswell astheTest User Qualification Statement asystem should be established whereby firms
that reproducethismaterid (or aclose gpproximation thereof) inther catal oguesreceive recognition. Such
a system, however, should not imply an endorsement by the Canadian Psychologica Association of either
the products or the business practices of a particular firm.

| mplementation:

(A) Firms that request recognition should be granted permission to place the following statement in their
catal ogues.

The information in the Who May Purchase Tests statement as well asiin the Test User Qualification
Statement in this catalogue complies with the Canadian Psychological Association's recommendationson
the proper sde and digtribution of tests. Canadian Psychologica Association (CPA 1ogo)

To receive such recognition firms must submit, for review, copies of their most recent catalogues to the
Head Office of the Canadian Psychological Association. These copieswill be distributed by the Chair of
the Professiona Affairs Committee to the Chairs of the appropriate sections of the Association (e.g.,
Clinical, Educationa/Schoal, Industria/Organizationd). The Section Chairs (or their designates), in turn,
will review the catal oguesto ensurethat the relevant materia isin kegping with Recommendations 1, 2, and
3 and that appropriate examples of restricted tests are listed in paragraph four under Category 1 of the
Who May Purchase Tests statement.

(B) Firms that satisfy the foregoing provision should receive further recognition by having their names
appear in the CPA newspaper Psynopsis on an ongoing basis under the following heading.

The information in the Who May Purchase Tests datement as well asin the Test User Qualification
Statement in the catalogues issued by the following firms complies with the Canadian Psychologica
Association's recommendations on the proper sde and distribution of tests.

Comment. Whether or not a firm acts upon a recommendation made by a professond
organization, such as the Canadian Psychological Association, is drictly voluntary. In view of this
shortcoming, there was considerable agreement with the need to create a method to encourage firms to
comply with the recommendations contained in thisreport. The method described in thisrecommendation
was suggested by the test industry representatives to the Working Group. It is worth noting that this
method has the advantage of not only providing recognition to firms that seek recognition, but aso of
enabling the Canadian Psychologica Association to monitor the cata ogues of thesefirms. Since 11 of the
17 firms whose cata ogues were reviewed in the investigation cited above, not only failed to employ the
three-level system but also failed to designate any of the testsin their cataogues as redtricted items, such
monitoring by the Association of theWho May Pur chase Testsstatement could provehighly advantageous
as afurther safeguard to the public.
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Appendix A

Traning needs for each levd in the three-level test classfication system developed by the American
Psychological Association (from APA, AERA, NCMUE, 1954, p. 11-12).

Training Needs

Leve A - Tests or aids which can be adequately administered, scored, and interpreted with the aid of the
manud and a generd orientation to the kind of organization in which one isworking. (E.g., achievement
or proficiency tests).

Leve B - Tests or aids which require some technica knowledge of test construction and use, and of
supporting psychologica and educationd subjectssuch asgatistics, individua differences, and psychology
of adjustment, personne psychology, and guidance. (E.g., aptitude tests, adjustment inventories with
norma populations.)

Levd C - Tests and aids which require substantial understanding of testing and supporting psychologica

subjects, together with supervised experiencein the use of these devices. (E.g., projectivetests, individua
menta tests)
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Appendix B
The A, B, C Levels assgned to 27 tests by six firmsthat listed these testsin their 1991/92 cata ogues.
Test FHrm

CPP MHS PCAN PCOR PMET RPSY!

AAMD Adaptive Behavior
Scae-School Edition A B

Basic Persondity
Inventory C C

Behaviord Academic

Self-esteem B B
Cdifornia Psychologica
Inventory C C C

Children's Apperceptive
Story-Tdling Test B B C

Children's State-Trait
Anxiety Inventory B B

Conners Rating Scde B B

Cooperamith Self-Esteem
Inventory B B

Detroit Tests of Learning
Aptitude - Primary B B

Gray-Orad Reading Tests -
Revised A B

Giuilford-Zimmerman
Aptitude Survey B B
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Appendix B (cont.)

Test

Jackson Personality
Inventory

Jackson Vocationa
Interest Survey

Jesness Behavior
Checklist

Jesness Inventory of
Adolescent Persondity

Murphy-Meisgeier Type
Indicator for Children

Myers-Briggs Type
Indicator

Psychologica Screening
Inventory

Readiness for
Kindergarten

School Readiness Survey
School Situation Survey
Strong Interest Inventory

Test of Language
Development - 2

Frm

CPP MHS PCAN PCOR PMET RPSY?!

B B
B B
C B
C B
B B
B B
C B
A A
A A
B B
B B B
A A
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Appendix B (cont.)

Test

Test of Nonverba
Intelligence - 2

Test of Written
Language - 2

Wide Range Achievement
Test - Revised

Wisconsin Card Sorting
Test

ICPP = Consulting Psychologists Press
MHS = Multi-Hedth Systems, Inc.
PCAN = Psycan

PCOR = Psychologica Corporation
PMET = Psychometrics Canada, Ltd.
RPSY = Research Psychologists Press, Inc.

Frm

CPP MHS PCAN PCOR PMET RPSY?!

B B

A B
A B
A C
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Appendix C

Training needs for each leve in the three-tier test classfication system adopted by Six test industry firms.

Frm

1) Consulting

Psychologists
Press, Inc.

2) Psychometrics
Canada

3) Multi-Hedth
Systems, Inc.

4) Psycan

Levd A

Leved B -

Levd C

Levd A

Levd B

Levd C

Levd A

Levd B -

Levd C -

Training needs

Available to any purchaser

Satisfactory completion of a% course in the interpretation
of psychologica tests and measurements at an accredited college
or university

Fulfilled the Level B qudification plus one or more of the
falowing: completion of an advanced degree in an appropriate
professon, membership in an appropriate professond
association, state licensure, and/or nationd or state certification.

Unrestricted

The user has completed courses in tests and measurement at a
universty or received equivadent documented training.

Reguirestraining or experience in the use of tests and completion
of an advanced degree in an gppropriate professon (eg.,
psychology, psychiatry), or membershipinarelevant professond
association (APA), or a state certificate in a relevant regulated
profession (e.g., psychology).

User has completed at least one course in measurement,
guidance, or an gppropriate related discipline or has equivaent
supervised experience in test adminigtration and interpretation.

User has completed graduate training in measurement, guidance,
individud psychologica assessment, or specid gppraisa methods
appropriate for a particular test.

User has completed a recognized graduate training program in
psychology with appropriate course work and supervised
practical experience in the adminigration and interpretation of
clinical assessment insruments.
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Appendix C (cont.)
FHrm
5) Research

Psychologists
Press

6) Psychologica
Corporation

Levd A -

Levd B -

Levd C -

Levd A -

Training needs

May be purchased for business and Psychologists
educationd settings.

Avallable to those individuads who have completed an advanced
level university course in psychological testing at the Master's
level, as wdl as training under the supervison of a qudified

psychologist.

Avalldble to those individuals who obtained a doctora level
degree in psychology or education, or who are members of
qudified professond organizations, or who are under the direct
supervison of aqudified psychologidt.

Verification of licensure or certification by an agency thet is

recognized by the Psychological Corporation to require training and
experience in arelevant area of assessment that is consstent with the
expectations outlined in the 1985 Sandards for Educational and
Psychological Testing.

Levd B -

Levd C -

Verification of amagter-level degreein Psychology or Education
or the equivdent in a related fidd with reevant training in
assessment or, verification of membership in a professond
association (for example, APA) that is recognized by the
Psychological Corporation to requiretraining and experiencein a
relevant areaof assessment that iscong stent with the expectations
outined in the 1985 Sandards for Educational and
Psychological Testing.

Veification of a Ph.D.-level degree in Psychology or Education
or the equivaent in a related fiedd with rdevant training in
assessment or, verification of licensure or certification by an
agency that is recognized by the Psychologica Corporation to
require training and experience in a rlevant area of assessment
that is condgstent with the expectations outlined in the 1985
Standards for Educational and Psychological Testing.
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Appendix D
Who May Purchase Tests

Generaly speaking, there are three mgor categories of legitimate test purchasers. The firgt
category consgts of individuals who purchase and use tests for decison-making purposes, whether in
schools, hospitas, personnel departments, or other work settings. Thiscategory aso gppliestoindividuds
who train sudentsin the use of tests that will be employed for these purposes. The remaining categories
cons & of individual swho purchasetestsfor research purposesor for library use. Regardless of category,
however, all first-time purchasers must complete the Test User Qualification Satement in this
catalogue and submit this statement together with their purchase order. Ordersfromindividuals
who do not haveon filea completed Test User Qualification Statement will not befilled. Purchase
orders from institutions (schools, hospitals, etc.) must be countersigned by an individual who has
on file a completed Test User Qualification Statement. The following criteria govern the sde of tests
to individuadsin each category.

Category 1. Tests purchased for teaching or decison- making pur poses

Anindividua who employs atest for the purpose of teaching students, counsdlling dients, making
hiring decisions, grade placement decisons, clinic referrals, etc. must have successfully completed a
minimum of two university courses in tests and measurement. The first course, on basic principles of
psychologica measurement, should have been completed at the undergraduate or graduate level, and
should have included information on such topics as scding, transformations and norms, as well as
information on factors that affect rdiability and vaidity.

The second course, at the graduate leve or its equivaent, should have included materia on
assessment which is appropriate to the test(s) being ordered. Because of the variety of testslisted in this
catal ogue, coupled with the overlgpping content of many advanced level coursesintesting, itisnot possible
to specify by name which courses are necessarily most suitable for which tests. A course entitled
"Educationad Assessment”, for example, may contain materia on achievement testing and vocationa
guidance coupled with a practicum, or it may only contain material on the adminigtration and scoring of
achievement tests. For this reason the (firm name) adheres to the position adopted by the American
Psychologicd Association, the American Educationd Research Association, and the National Council on
Measurement in Education that "atest user should know his (or her) own quaifications and how well they
match the qualifications required for the uses of specific tests' (APA, AERA, NCME, 1974, p. 58).

To be dear on this matter, dthough it is essentid for (firm name) to ensure that tests are properly
advertised and sold only to individuaswho meet approved training requirements, it isnot the respongbility
of (firm name) aso to ensure that tests are used properly once they leave the firm. That responshbility
remains with the test purchaser even in cases where the purchaser delegates the administration and/or
interpretation of atest to someone dse.
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Appendix D (cont.)

In addition to having completed an appropriate advanced level course in testing, there are dso
certain tests which are widely recognized as requiring supervised experience in test adminigtration and
interpretation in the form of either a practicum or internship. In this catalogue these tests include, but are
not necessarily limited to, the following: (firms should sdect appropriate examples from their own
catalogues). Teds of this nature will not be sold to individuds who fal to meet this additiond training
requirement. The (firm name) retains the right to determine whether a person is indeed quaified to
purchase a given test.

The (firm name) further recognizes that some individuals may have acquired an appropriate
background in testing in ways other than through course work. Although it is not the responsibility of the
(firm name) to offer courses in testing, to avoid imposing unfair regtrictions on the sale of teds, if you fed
that you are qudified to purchase agiven test asthe result of having successfully completed an appropriate
advanced level workshop or mini-course sponsored by a professiond association, college, university, etc.
youshould describein aletter the nature of your background. Theletter should then be submitted together
with the purchase order form. Find gpprova to purchase atest will rest with the (firm name).

In addition to course requirements an individua who purchases a test for teaching or
decision-making purposes must agree to abide by the principles that apply to appropriate test use as set
forthin the Standards for Educationa and Psychologica Testing (AERA, APA, NCME, 1985) and inthe
Guiddines for Educationd and Psychologicad Testing (CPA, 1987). Such an individud aso must ether
be amember of a professiona association, registered by a professiona association, or be employed by a
firm that has endorsed these principles and has adopted a code of ethical conduct which is smilar to the
code of ethicd conduct approved by the Canadian Psychologica Association or the American
Psychologicad Associaion. The reason for this last requirement isto ensure that thereis an externa body
that can act as a monitoring agent to which the public can turn in order to lodge acomplaint when thereis
reason to believe that a test has been misused.

Summary of the Magjor Provisonsunder Category 1

To purchase tests for teaching or decison-making purposes an individud mugt satisfy dl five of the
following criteria

1) Successful completion of a university undergraduate or graduate level course on basic principles
of psychologicad measurement that included information on such topics as scaling, transformations
and norms, aswell asinformation on factors that affect reliability and vdidity

2) Successful completion of a university graduate level course (or equivaent) that included
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Appendix D (cont.)
materia on assessment which is gppropriate to the test(s) being ordered.

(An individud who fedls qudified to purchase a given test as the result of having successfully
completed an appropriate advanced level workshop or minicourse sponsored by a professional
association, college, university, etc., should submit adescription of the workshop together with the
purchase order form.)

3) Willingness to abide by the principles that apply to appropriate test use as set forth in the
Guidelinesfor Educational and Psychological Testing (CPA, 1987) and in the Standards for
Educational and Psychological Testing (AERA, APA, NCME, 1985).

4) Membership in a professond association, registered by a professond association, or employed
by afirm that has adopted a code of ethica conduct smilar to that approved by the Canadian
Psychologica Association or the American Psychologica Association.

5) Completion of a Test User Qudification Statement. (All Test User Qualification Statements
submitted to (firm name) remain on filefor future reference. Therefore, once a Statement has been
completed an individud is not required to complete a further Statement for future purchases. All
institutional purchase orders must be Countersigned by an individual who has on file a
completed Test User Qualification Statement.)

To purchase redtricted tests such as (firms should list examples from their own catalogues), in addition to
meeting dl five of the criteria listed above, an individud must have successfully completed supervised
experienceintest adminigration and interpretation in theform of ether aninternship or practicum. The (firm
name) retains the right to determine whether an individud isindeed qualified to purchase agiven test.

Category 2: Testspurchased for research purposes

Tests and test materidsthat will be used for research purposes only may be purchased by college
and university faculty members as well as by professond daff of hospitals and business organizations.
Students enrolled in graduate programs may aso purchase materids that will be used only for research
purposesif the purchase order is countersigned by the student's supervisor or by the department head.
Regardless of the purchaser, however, the order must be submitted on business or letterhead stationery
and the purchaser must satisfy ether the professonad membership requirement, professond regidiration
requirement, or the employment requirement specified under Category 1. In the case of students,
enrollment in a graduate program that adheres to a code of ethical conduct smilar to the code approved
by the Canadian Psychologica Association or the American Psychologica Association will satisfy these
requirements.
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Appendix D (cont.)
Category 3. Testspurchased for library reference purposes

Testsand test materidsfor library use are sold to individua supon the assurancethat these products
will be made available only to persons who mest the criteria specified under Category 1 and Category 2.
This assurance must be submitted in writing on letterhead stationery before the order will be processed.
The letter containing this assurance must be countersigned by anindividua who satisfieseither the Category
1 or Category 2 criteria,
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Appendix E
Test User Qualification Statement

Name

Work Address

Work phone Work fax

Highest Level of Education

A. Evidence of membership in an association, registration by an association, employment in afirm, or
enrollment in a graduate program that abides by the principles of gppropriate test use and has adopted
acode of ethical conduct that is smilar to the code approved by the Canadian Psychological
Association or the American Psychological Association.

1) I an amember of the following organization(s)

AERA APA ASHA CPA CASP NASP Other

2) | am registered by

3) my registration number is

4) | am employed by

5) I amaenrolled in

B. Evidence of Appropriate Training in the Use of Tests

1) I have successfully completed the following cours(s) in testing:

course name
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Appendix E (cont.)

Indtitution

level (undergraduate, graduate or its equivaent)

2) | have successfully completed a practicum or internship in testing in the following
are(s):

3) | have successfully completed an appropriate advanced level workshop or mini-course
sponsored by a professond association, college, universty, or firm that quaifiesmeto
purchase the test(s) listed on the order form. | have included a letter that outlines the nature of
thistraning.

C. Evidence of Acceptance of Responsibility for the Sound Use of Tests (see section entitled "Who
May Purchase Tedts').

1) | wish to purchase the test(s) listed on the attached order form under the following test
purchaser category.

Category 1
Category 2
Category 3

2) | plan to use the test for purposes other than the ones outlined under these categories. | have
included a letter that fully describes these other purposes.

Y our signature indicates that the information on thisform is correct, that you agree to abide by
the principles set forth under the category checked above, and that you aso agree to abide by
the regulations that gpply to the copyrighted parts of the test(s) you wish to purchase.
Copyrighted parts of testsinclude test items, scoring agorithms, norms, test bookl ets, test
protocols, etc. This material may not be reproduced in paper or eectronic format without
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Appendix E (cont.)

written permission from the publisher. Violation of copyright is afederd offense according to
the Canadian Copyright Act, R.S.C. 1985, ¢.C-42.

Signature Date
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